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CULTIVATION OF IDEAS OF PEACE PEDAGOGY
IN MILITARY EDUCATIONAL ENVIRONMENT

The article reveals the urgency of the problem of cultivation of ideas of peace pedagogy in higher military
educational institutions, determines the prerequisites for their formation in the context of the multicultural
environment of modern higher military education istitutions, and highlights the factors contributing to the
effective implementation of these ideas among future military specialists which provides for the review of the
content, forms and methods of military training.

Based on the analysis of research by domestic and foreign scholars, it has been found out that the
conceptual basis of peace pedagogy are humanistic philosophical, psychological and pedagogical ideas. The
philosophical component reveals the value-worldview basis of polyethnic and multicultural society, analyzes
the influence of objective and subjective factors on the possibility of war and armed conflicts, highlights the
role of the universal in organizing a constructive polylogue of different cultures. The psychological aspect of
peace pedagogy is related to the issue of self-education of the individual, the formation of tolerance as a norm
of interethnic and intercultural interaction, individual decision-making in conditions of political tension in society
and awareness of responsibility for their consequences. The pedagogical component of peace pedagogy
presupposes the education of future officers, the formation of humanistic universal values, a broad outlook,
erudition and education, ability to empathize and take responsibility for their actions, ability to apply the skills
of limited violence.

In the context of the research the model of multicultural educational environment of an educational institution
as a developing integrity has been proposed, the structural components of which include spatial-semantic,
content-methodical, communication-organizational, target-strategic and subjective components, the special
aspects of their educational and methodological support and implementation in the context of humanization of
the content of higher military education have been specified.
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The current situation in the world in general and
in Ukraine in particular is characterized by instability,
exacerbation of socio-political problems, which leads
to confrontation of states, armed conflicts, hybrid
wars, which increases the role of armed forces in
society. However, the functions of the Armed Forces
of Ukraine are not limited to protecting the sover-
eignty and territorial integrity of the state. The military
participate in the fight against terrorism, organized
crime, provides assistance to the population in car-
rying out emergency rescue operations during the
aftermath of emergencies.

On the other hand, there is an expansion of
international military cooperation between the
Armed Forces of Ukraine and other states, an
increase in the number of international contacts,
the need to successfully address the implementa-
tion of international treaties and programs, peace-
keeping missions and more. In addition, due to
geopolitical and economic factors, the number of
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foreign military students (Congo, Turkmenistan, the
People’s Republic of China) and civilian students
(Congo, India, Egypt) has significantly increased in
higher military educational institutions (according to
the Law of Education — also higher education insti-
tutions (HEIs) with specific conditions of study) of
Ukraine.

As a rule, young people find a common language,
but there are interpersonal conflicts; sometimes
cadets allow themselves to make incorrect state-
ments about representatives of other cultures, have
difficulty building effective interaction, do not always
adhere to universal moral norms.

Therefore, the aggravation of the foreign and
domestic political situation, changing the functions of
the army in society are the factors which require the
development of pedagogical ideas in the military edu-
cational environment with specific training conditions,
which in turn involves revision of content, forms and
methods of military personnel training.
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It was found that the conceptual basis of the ped-
agogy of peace are humanistic philosophical, psy-
chological and pedagogical ideas. Thus, philosophy
lays the value-worldview basis of the life of a polyeth-
nic and multicultural society, studies the influence of
objective and subjective factors on the possibility of
war and armed conflicts and their prevention, search
for ways to peacefully resolve interenational conflicts.
The subject of philosophical science is also the forma-
tion and interaction of universal and national values,
recognition of the value of life and its preservation
as a basis for a state’s domestic and foreign policy,
the role of universal in organizing a constructive poly-
logue among representatives of different cultures.

In our opinion, the philosophical concept of peace
pedagogy as a principle of existence of a polyeth-
nic, multicultural world and man in it is based on the
statement: “Homo sum et nihil humanum a me alie-
num puto” (“I am a man and everything human is not
alien to me”). Philosopher M. Ogarev wrote in this
regard that everything that comes from human activ-
ity falls under the definition of human or universal:
thoughts and feelings, consciousness, which can be
manifested in art, science and life [1, p. 42—44].

It is the presence of the universal in the represen-
tatives of different ethnic groups, cultures, religions,
denominations that actualizes the opinion of the phi-
losopher V. Solovyov that each nation has a moral
duty towards other nations and the whole mankind.
“International cannibalism”, “national selfishness”
justified by the national super-idea are unacceptable
[2, p. 356-361].

Problems of ethnic tolerance, cultural coexis-
tence, interethnic communication have been and are
in the focus of research by psychologists and ethno-
psychologists. Thus, in psychology there is a cultural
and historical concept of personality development by
L. Vygotsky. Ethnopsychologists — authors of theories
of ethnogenesis Y. Bromley, L. Gumilev, B. Porshney,
E. Smith, G. Tedzhfel, J. Turner study the features of
polyethnic and multicultural team, strategy and tactics
of constructive behavior of the subject of interaction
with representatives of other nationalities, features
of mentality formation, national self-identification of
representatives of different ethnic groups, in partic-
ular, Ukrainian ethnic group, culturally conditioned
features of communication and etiquette [3; 4].

Relevant in the context of the development of
ideas of peace pedagogy are the results of psycholog-
ical research on self-education of the individual, the
development of its psychophysiological capabilities,
developing a constructive style of interaction between
subjects of activity, prevention and resolution of con-
flict situations in a polyethnic, multicultural community,
formation of tolerance as a norm of interethnic and
intercultural interaction, individual decision-making in
conditions of political tension in society and aware-
ness of responsibility for their consequences.

Various aspects of peace pedagogy have been
studied by the scientists V. Bibler, A. Dzhurynsky and
others.

Scholars also formulate the following concepts of
peace pedagogy:

1) pluralism, which implies respect for and preser-
vation of cultural diversity;

2) equality — support of equal rights for education
and upbringing;

3) unification — the formation in the spirit of national
political, economic and spiritual values.

These ideas are realized by involving the individ-
ual in the culture through a tolerant perception of the
representative of another culture, his acceptance;
understanding and respect for his mentality; solidarity
and interaction, interdependence, mutual exchange of
national culture heritage as a goal, the highest phase
and the result of multicultural communication [5].

In this connection, in W. Bibler’s school of dia-
logue of cultures, the pedagogy of peace is realized
through the cultivation of spiritual culture, which is
manifested in the relationships of people, especially
in communications between representatives of differ-
ent cultures; formation of a “man of culture”, which
has a dialogical consciousness, dialogical thinking,
the ability to work at the level of emotional and intel-
lectual elevation, capable of cooperation [6].

The ideas of peace pedagogy are interspersed
with the basic concepts of multicultural education,
which provides for the cultivation of human dignity
and high moral qualities (humanism, empathy, prepa-
ration for coexistence with social groups of different
races, religions, ethnicities, formation of tolerance,
willingness to cooperate).

The problems of multicultural education in the
military educational environment are dealt with by
N. Arsenyeva, T. Bryk, O. Zelenska, and A. Solodka
It has been determined that the readiness for multi-
cultural communication is provided by socio-cultural
identification of the individual, developed skills of
social communication, positive attitude to the mani-
festations of the diversity of the world culture, mas-
tered system of concepts and ideas about the multi-
cultural environment.

In particular, the ability of a modern military pro-
fessional for multicultural interaction involves:

— the formation of humanistic universal values, a
high level of general culture;

— broad outlook, erudition, education;

— ability to cooperate with various non-military
structures (state, public, professional);

— ability to empathize, interact with non-com-
batant population and bear responsibility for their
actions;

— ability to apply skills of limited violence or not
use itatall [7; 8].

Extremely valuable in the context of the study is
the model proposed by the author [9] of multicultural
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educational environment of an educational institution
as a developmental integrity, the structural compo-
nents of which are used by the subjects of the educa-
tional process to transmit and assimilate humanistic
universal values, tolerance and ability to conduct a
polylogue with representatives of various ethnicities,
cultures and denominations.

This model includes:

1) spatial and semantic component (architectural
and aesthetic organization of the living space of the
subjects of educational space, the symbolic space of
the educational institution);

2) content and methodological component (con-
cepts of teaching, education, curricula, educational
programs, forms and methods of organization of pro-
fessional education and research space);

3) communication and organizational component
(distribution of roles, values and attitudes of edu-
cational subjects, communication sphere — style of
communication and teaching, organizational condi-
tions — the presence of creative groups of teachers,
pedagogical workshops, master classes, etc.).

Agreeing with the author, we consider it neces-
sary to add the following components to this model:

1) target-strategic component: social demand for
a specialist ready for productive interaction in a poly-
ethnic, multicultural world, implementation of foreign
and domestic policy of the state aimed at interna-
tional cooperation;

2) subjective component: management, course
officers, research and teaching staff, sergeants, cadets.

Let’s clarify the features of educational and meth-
odological support of spatial-semantic, content-me-
thodical and communication-organizational compo-
nents of the military educational environment in a
Higher Educational Institution with specific learning
conditions, which contributes to the development
of ideas of peace pedagogy. In our opinion, educa-
tional and methodological support for the formation
of such an educational environment involves, first
of all, a high culture of architectural and aesthetic
organization of the symbolic space of higher educa-
tional institutions: educational buildings, the parade
square, the club, the gym and sports ground. In this
regard, it should be noted that there are significant
opportunities for the education of cadets, which are
the proper design of the museum of military glory of
the military unit, ethnographic rooms, usually located
in barracks, a variety of educational and art libraries.
Let’s also note a special role of the military orches-
tra, which we see in the selection of the appropriate
repertoire, which may include musical works by com-
posers from different countries and bring closer to the
cadets the heritage of world music culture. After all,
traditionally military music and military songs are of
great importance in the system of military rituals.

It is clear that for the implementation of the con-
tent and methodological component of the educa-
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tional environment socio-humanitarian subjects have
significant potential, including philosophy, cultur-
ology, political science, history of Ukraine, conflic-
tology, military training and education, psychology,
pedagogy and foreign languages. The leading role
of these subjects is due to their content, rich in gen-
eral cultural, ethnocultural information, knowledge of
world religions, humanistic ideas and values. In this
regard, we note the need for humanitarianization as
a direction of improving world education, which aims
to strengthen the general cultural component and the
humanitarian direction of education. Humanization
provides for the priority of humanities, increasing
their share, strengthening the humanitarian orienta-
tion of teaching social, general, military and technical
subjects, integration of the content of subjects based
on humanism, the unity of science and humanitarian
education.

It should be noted that it is time to bring to world
standards the distribution of study time according to
the cycles of professional training in higher educa-
tional institutions with specific learning conditions.
The current training programs for military specialists
provide for such cycles of subjects as humanitar-
ian and socio-economic, natural and mathematical
(fundamental), professional (special) subjects and
practical training. The distribution of educational
resources by training cycles is distributed as follows:
humanities and socio-economic subjects — 20 %,
natural sciences and mathematics (fundamental
subjects) — 45 %, professional (special subjects) —
55 %. This distribution of time does not meet world
standards. Thus, according to Euro-Atlantic stan-
dards, the volume of military subjectss in military
schools does not exceed 15 % of the total number
of hours, and the humanities in military colleges are
allocated up to 55% of teaching time in the first year,
up to 30 % — in the second, up to 66 % — in the third
and up to 70 % — in the fourth year [10].

In order to strengthen the humanitarian training of
servicemen on the basis of the recommendations of
the Ministry of Education and Science of Ukraine, the
requirements of the Ministry of Defense of Ukraine
for humanitarian and socio-economic components
of tactical officers training, curricula should provide
time for mastering relevant subjects, presented in
the table.

In addition to humanization as ensuring the priority
of humanities, increasing their share in the structure
of military education, strengthening of general cul-
tural and humanitarian orientation of teaching social,
scientific and military subjects, the development of
ideas of peace pedagogy provides for teaching all
subjects based on humanism. The humanistic orien-
tation of education provides the ability to empathize
with others, to feel their pain and sorrow, to prevent
civilian casualties in modern wars and local military
conflicts, as a result of terrorist acts.
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As for the methods, techniques, forms of organi-
zation of education that contribute to the formation
of the educational environment in the higher edu-
cational establishment with specific learning condi-
tions, practice shows the effectiveness of interactive
pedagogical technologies which provide for creative
atmosphere, cultivate interest in initiatives and inno-
vations, create socio-cultural conditions contributing
to the development of a creative personality, initiation
and introduction of the most promising innovations,
productive projects [12].

The communication and organizational com-
ponent of the military educational environment in
the higher educational establishment with specific
learning conditions involves: national characteristic
features of subjects, features of management, mili-
tary-corporate culture, human factors (spatial and
social density of subjects of educational process and
its impact on their social behavior, the presence of
personal and interpersonal spaces in the conditions
of higher military educational institutions); personal
example of commanders, their culture, experience,
lifestyle, activities, behavior, relationships; psycho-
logical microclimate; the structure of the academic
group and other teams with which the cadet is in con-
tact (the presence of leaders, those who lag behind
in certain circumstances), the real place of the indi-
vidual in the structure of his/her group, involvement
in other groups, level of protection from various
encroachments.

Regarding the implementation of the communi-
cation and organizational component of the educa-
tional environment, we will focus on the development
of cadets’ skills to adequately navigate and act in
communication situations, correctly understand other
people, their relationships, predict interpersonal
events, situational adaptability and free possession
of verbal and nonverbal means of social behavior in
the conditions of multicultural interaction. It should
be noted that an important point in the field of pro-
fessional relations of servicemen is the prevention of
aggression, nationalism, hostility towards members
of other cultures.

Therefore, based on the analysis of research
works and practical experience of teaching in a higher
educational establishment with specific learning con-
ditions military educational environment that promotes
the development of ideas of peace pedagogy will be
understood as the developing integrity, the structural
components of which can be used by subjects of edu-
cational process for translation and assimilation of
humanistic values, knowledge of cultural and ethno-
graphic nature, the formation of intercultural commu-
nication skills, personal qualities necessary for life and
effective professional activity in a polyethnic, multicul-
tural society (tolerance, empathy, sociability, creativ-
ity, sincerity, friendliness, high morality, readiness to
perform constitutional and military duty). In this envi-

ronment, we can distinguish the target, subjective,
spatial-semantic, content-methodological and com-
munication-organizational components. The unity of
these components provides national-patriotic educa-
tion, translation and assimilation of universal human-
istic values, knowledge and skills of intercultural com-
munication, personal qualities necessary for peaceful
coexistence, effective cooperation in a multicultural
society, solidarity, humane selfishness, responsibility,
respect for the traditions and heritage of Motherland.
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MapueHko O. I., 3eneHcbka O. M. Po3BUTOK igen neparoriku Mupy y BiNCbKOBOMY OCBIiTHbOMY
cepenoBuLLi

Y cmammi poskpugaembCsi akmyarsibHicmb rpobremu po3eumky idel nedazoaiku MUpy y 8ULLUX 8ilICbKO8UX
Hag4anbHUX 3akiiadax, eusHadarombCsi rnepedymMosu iX GbopMyeaHHsI 8 KOHMEeKCMI oKy ibmypHO20
cepedosullya cyHacHuUx 3aknadie 8ULOI 8ilicbKOBOI oc8imu, a maKkox sukniadarombscs hakmopu, Wo Crpusitoms
eghekmugHoOMy 8mineHHIo ekalaHux ideli ceped malbymHix gilicbkkosux haxieuie 36poliHux Cun YkpaiHu, wo
nepedbayvae nepearnsd amicmy, popM i Memodie nid2omoeku esilicbkkosux Kadpie.

Ha ocHosi aHanizy OocrnioxeHb 6im4u3HAHUX | 3apyOiKHUX B84EHUX 3’AC08aHO, WO KOHUENmyanbHUM
nidrpyHmsim nedazoziku Mupy € 2yMaHicmuyHi goirnocogbchbki, rncuxornoeiyHi U nedazoeiyHi idei. ®inocoghcbka
cknadosa 4YacmuHa pPO3KpuBaE UIHHICHO-C8IMOernsiOHy OCcHo8y XummeodisiibHOCMI  MOoliemHiYHo20 U
MoniKynbmMypHo20 CcouiyMmy, aHanidye erue o0°eKmueHUX | Cyb’eKkmueHUX hbakmopie Ha MOXIugicmb
BUHUKHEHHS1 ma 3arnobieaHHs 8iliH i 36poUHUX KOHGiKmMIe, euknadae porib 6cenntodCbKo20 KOMMOHeHmMa
8 OpaaHizayii KoOHCMpyKmueHo20 rioninocy npedcmasHuUKie pi3HUX Kyrnbmyp. [lcuxonoeiyHuli acrnekm
rnedaeoeiku Mupy rnoe’s3aHull i3 numaHHsIM caMosuxo8aHHs 0cobucmocmi, popMy8aHHs MosiepaHMHOCMI 1K
HOPMU MiKEMHIYHOI ma MiXKKYibmypHOi 83aemodii, MpulHamms ocobucmicmio alek8amHuUX pilueHb 8 yMosax
roslimuY4YHo_20 Harnpy»XeHHs 8 cycninibecmei U yceidomreHHs1 gidrnosidanbHocmi 3a ixHi Hacioku. NedazoeiyHuli
KOMMoHeHm redaegoeiku Mupy peanidyembcsi Yepe3 euxosaHHsi 8 maubymHix ogiyepie cgpopmosaHocmi
2yMaHICMmuYHUX 3a2arnibHOM0OCKKUX UiHHOCMEU, WUpPOKO20 Kpy2030py, epyouuii ma oceideHocmi, yMiHHS
criigrnepexusamu, Hecmu eidnoegidanbHicmb 3a ce0i Oil, YMIHHS 3acmocosygamu HasUYKU OBMEXEeHO020
Hacusibcmea.

Y koHmekcmi OO0CriOXeHHs1 3arporioHogaHa MoOerb [OMiKybmypHO20 0C8imHb0o20 cepedosuwya
Hagy4arnbH020 3aknady siKk po3eugarsibHOI UirlicHOCMI, CMPYKMYypPHI KOMITOHEHMU SIKOI Micmsimb rpOCMOopOo8o-
ceMaHmu4Hul,  3MiCmMO8HO-MemoOUYHUU, KOMYHIKauiliHo-op2aHidayitiHul,  Uinbogo-cmpameeaiyHut i
cy6’ekmHull KOMIOHEHMU, YMOYHEHO 0Ccobnueocmi iXHbO20 Hag4YaslbHO-MemoOU4YHO20 3abes3reyeHHsT ma
peanizauii 8 KOHmMeKkcmi 2ymaHimapu3sauii 3micmy euwoi 8ilicbkogoi oceimu.

Knrovoei cnoea: nedazoeika mupy, eilicbkosull 3aknad 8uWOi 0ceimu, MIKKY/IbmypHa KOMYHiKauyis,
noniKybmypHe ocgimHe cepedosuule, nosiroe, monepaHmHicmp, KypcaHm.
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