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THE EVOLUTION OF THE CONCEPT OF THE FOREIGN
LANGUAGE COMMUNICATIVE COMPETENCE
IN GERMAN SCIENTIFIC AND PEDAGOGICAL LITERATURE

The article explores the evolution of the concept of foreign language communicative competence (FLCC)
in German scientific and pedagogical literature, from the 19th-century linguistically oriented approach to the
modern intercultural paradigm. Key theoretical and didactic works are analysed, highlighting the transition from
formal grammatical competence to sociocultural and intercultural effectiveness in authentic communicative
situations.

Historical and social contexts include post-war reconstruction of Germany, the 1968 student protests, and
subsequent educational reforms. The modern German FLCC model integrates cognitive, constructivist, digital,
and transcultural components, supporting high socio-economic development and the formation of globally com-
petent citizens. Ukrainian science lacks systematic analysis of this issue and a unified conceptual approach to
implementation in pedagogical practice. Adapting German experience is vital for reforming Ukraine’s language
education system, integrating CEFR standards, training teachers for multilingual teaching, and ensuring aca-
demic mobility, as well as inclusion of internally displaced persons and veterans.

The study employs historical-critical, comparative, and interdisciplinary methods combining linguodidactics
and sociolinguistics. It contributes to Ukrainian pedagogical science by offering theoretical and practical guide-
lines for FLCC formation amid European integration and post-conflict recovery.

Four stages are outlined: (1) pre-1950s formal-grammatical focus rooted in Humboldt’s “Bildung” tradition
for elite intellectual development; (2) 1960s—1970s communicative turn influenced by Chomsky, Hymes, and
Piepho amid the “Bildungskatastrophe”; (3) post-1990 intercultural expansion with Meil3ner’s multilingualism,
ICC, and CEFR harmonization; (4) 2020s digital-transcultural shift driven by Stadler-Heer’s remote teaching
insights and Miinch-Mankova’s Al integration in DaF/DaZ. German models provide Ukraine with CEFR-aligned
curricula, plurilingual teacher training, task-based assessment, and inclusive strategies for veterans and IDPs
to enhance mobility and integration.
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The general statement of the problem and its
connection with important scientific or practical
tasks. In the modern globalized world, where inter-
cultural contacts become an integral part of every-
day life, professional activity and the educational
process, the issue of forming the foreign language
communicative competence acquires special impor-
tance. Nevertheless, for the adequate formation of
the FLCC, based on the principles of the compe-
tency-based approach to learning, there is a need
to generalise approaches to understanding the very
essence of this phenomenon. To achieve scholarly
consensus, we must trace the evolution of this con-
cept and the ways of its implementation within such
social groups that have achieved a certain generally
recognized positive result.

Germany stands out as one of the most success-
ful countries in implementing the competence-based
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approach to the formation of the FLCC. It has come a
long way from the state division into socialist and pro-
gressive educational systems, which were caused by
the actual division of the state, to the stage of integra-
tion and joint development in the conditions of a new
globalized social paradigm.

The study of the evolution of the FLCC in German
pedagogical thought is of particular relevance for
Ukraine in the context of its European integration and
preparation for accession to the European Union. The
EU is a unique multicultural and multilingual space,
where three main language families (Germanic,
Romance, and Slavic) with more than 24 official lan-
guages are represented, which creates a complex
system of interlingual interaction. The German aca-
demic tradition, as one of the leading ones in Europe,
offers proven models: harmonization of national
standards with the CEFR, integration of the FLCC
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into school and university programmes, as well train-
ing of teachers for multilingual teaching.

This is especially important in the context of
post-war reconstruction of Ukraine, when the FLCC
becomes a tool for attracting investment and techni-
cal assistance from abroad, ensure academic mobil-
ity of students and teachers, provide for integration
of internally displaced persons and veterans into the
European educational and professional space. Thus,
the analysis of the evolution of the FLCC in German
scientific and pedagogical thought not only enriches
the theoretical basis of domestic pedagogy, but also
provides practical models for reforming the Ukrainian
system of language education, contributing to the for-
mation of competent citizens ready for full participa-
tion in the European community.

Analysis of recent research and publications.
The evolution of the concept of the foreign lan-
guage communicative competence in the German
educational and scientific context has a long his-
tory, reflecting the development of the paradigm of
foreign language teaching itself — from an orienta-
tion towards linguistic correctness to a communica-
tive-activity approach and intercultural interaction.
As A. Griinewald notes [4], the origins of the modern
understanding of the FLCC go back to the period of
“Realienkunde” and “Kulturkunde”, which in the twen-
tieth century gradually gave way to “Landeskunde”,
and since the late 1980s — to the concept of “ interkul-
turelles Lernen”. This became the prerequisite for the
emergence of the concept of “interkulturelle com-
municative Kompetenz”, which integrates the lin-
guistic, social and cultural activities of the subject.
Mr Grinewald emphasizes that such a transforma-
tion took place not only at the theoretical but also at
the political level, when the recommendations of the
Council of Europe contributed to the introduction of
communicative competence standards in German
language education [ibid].

Recent publications have begun to demonstrate
a paradigm shift from an “intercultural” to a “trans-
cultural” approach. Thus, D. Reimann [14] and
G. Hiller [5; 6] emphasise that in the conditions of
a globalised and digitalised educational space, the
FLCC’s concept is no longer limited to the ability to
understand another culture, but means the compe-
tence in the intersection of cultural codes and the
ability to mediate between them. This corresponds
to the idea of “Transkulturalitat” [23], which is nowa-
days increasingly used in German didactics.

In addition, M. Wang [21], in a work on teaching
Chinese students German, analyses how the mod-
ern FLCC can be operationalised through task-based
learning — this indicates the transition of German
methodology from conceptual to instrumental models.

Overall, contemporary German research demon-
strates a trend towards an interdisciplinary rethinking
of the FLCC, combining cognitive linguistics, psycho-
linguistics, social psychology, and digital pedagogy.

Thus, the evolution of the FLCC in the German con-
text is from a normative-communicative to a transcul-
tural-competence paradigm that integrates language
activity, cultural reflection, and digital interaction.

Highlighting previously unresolved parts of the
general problem. Unlike German scholars, Ukrainian
researchers have not yet carried out a systematic
analysis of the history and evolution of the foreign
language communicative competence in Germany,
which serves as an example of the effective imple-
mentation of the competence-based approaches
in educational practice and demonstrates positive
results at the level of socio-economic development,
including a high standard of living and growing GDP.

This experience is especially important in the
context of integration into the European Union, as it
reflects successful mechanisms for transforming the
education system taking into account international
standards. At the same time, in modern research,
the FLCC is interpreted in a heterogeneous manner,
receiving different names and definitions, which indi-
cates conceptual pluralism within scientific studies. In
addition, the development and transformation of the
FLCC are considered in the broader context of social
processes, in particular globalisation, economic
reforms, and intercultural dialogue, which causes
insufficient coverage of the positive German experi-
ence and the historiography of this issue in domestic
literature in the pedagogical dimension itself.

Formulation of the article’s objectives. This
study traces the evolution of the FLCC concept,
starting from its theoretical foundations to modern
extensions, with an emphasis on the contribution of
German researchers. The analysis is based on his-
torical reviews and didactic works, which allow us to
understand how this concept was formed and adapted
in the German educational system. The object matter
of the study is the process of teaching foreign lan-
guages in Germany from a historical perspective,
covering the period from the middle of the 20th cen-
tury to the present, with an emphasis on the transfor-
mation of didactic approaches and their impact on the
formation of students’ communicative competences .

The subject matter of the study is the evolution
of the concept of foreign language communicative
competence as a key element of modern foreign lan-
guage didactics, including its theoretical foundations,
historical stages of development, and practical impli-
cations in educational programs in Germany.

The objective is thus to comprehensively ana-
lyse the historical formation and development of the
concept of foreign language communicative compe-
tence in Germany, in order to identify key factors that
influenced its evolution and assess its role in modern
educational practice.

The methodology is based on the historical-criti-
cal method, which includes the analysis of primary
sources (theoretical works, didactic manuals, educa-
tional documents) and secondary sources (review arti-
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cles, monographs). In addition, this study integrates
an interdisciplinary approach, combining linguodi-
dactics, sociolinguistics and the history of education.

Presentation of the main research material.
The review of the specialised literature allows us to
divide the historiography of the issue of the evolution
of the FLCC in scientific and pedagogical thought
in Germany into four stages.

The first time period covers the period up to the
1950s of the 20th century, when formal-grammati-
cal characteristics of language dominated research.
Thus, before the emergence of the modern concept
of communicative competence in German foreign lan-
guage didactics, competence was often interpreted
as linguistic literacy (“Sprachkompetenz”), which was
limited to knowledge of grammar, vocabulary, and
spelling. This approach was rooted in the humanis-
tic tradition of the 19th century, where the study of
foreign languages, in particular classical ones (Latin,
Greek), served to form an intellectual elite and cultural
education (“Bildung”). In the works of German philol-
ogists such as W. von Humboldt [20], the language
was seen as a tool for intellectual development, not
for practical communication. In the 20th century,
until the 1950s, this idea evolved into an emphasis
on reading and translating literary works texts where
competence was a measured ability to analyse for-
mal language aspects, ignoring the social context.
Such formal approach was criticized for being elitist
and detached from real use language, which became
a prerequisite for further communicative turn.

The second stage chronologically coincides with
the publication of Noam Chomsky’s researches,
which led to the consideration of communication in
the concept of sociolinguistics [2]. The concept of
communicative competence was first formulated by
D. Hymes in 1972 as an extension of linguistic compe-
tence as formulated by N. Chomsky, including social
and cultural aspects of language use [7]. In Germany,
this position gained popularity, in particular through
the works of J. van Ek [19], who emphasised the key
functions of language in everyday communication.

Later, these ideas were adapted under the influ-
ence of sociolinguistics.

B. Bernstein distinguished between social codes
of language (restricted and elaborated), which influ-
enced discussions about emancipation through edu-
cation [1]. The equivalence of language variants
was emphasised, and the theory of speech acts by
J. Austin and J. Searle [16] defined language as an
action, with the components of locution illocution, and
perlocution. P. Watzlawick [22] formulated the axioms
of communication, in particular the “impossibility of
not communicating.”

These theories formed the basis of German didac-
tics of that time. H.-E. Piepho, a key German scholar,
in his work “Communicative Competence as the Key
Learning Objective in the Lesson of English” (1974)
defined communicative competence as the ability to
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perform an authentic speech act, where success is
measured not by grammatical correctness, but by the
effectiveness of message transmission [13, p. 10].

The socio-political changes of the 1960s,
such as the “educational catastrophe”
(“Bildungskatastrophe”), diagnosed G. Picht [12],
and the student protests of 1968, demanded radi-
cal reforms. G. Picht in his series of articles “Die
German Bildungskatastrophe” warned of a shortage
of teachers, inequality of opportunity, and a threat to
economic development, proposing an “Emergency
Programme” for modernisation, doubling the num-
ber of applicants and reorganising the administration
[12, pp. 78-79]. The 1968 student protests, known as
the “68s movement”, were directed against authori-
tarian university structures, demanding democratisa-
tion and participation of students in reforms. They
included numerous strikes that led to wider changes
in culture and education [2, pp. 1-5]. Political figures
of that time emphasised education as civic right that
stimulated innovations. Experiments in education
included project-based learning in the 1960s—1970s,
integration of pedagogical colleges in universities
and empirical research interactions in classes. These
movements led to changes in educational standards,
such as the Hamburg Agreement of 1964, which cre-
ated organisational conditions for school system uni-
fication, due to what English gradually established
itself as the first foreign language in most Germany’s
federal lands [15, pp. 20-25].

In the 1950s and 1960s behaviorism, inspired
the works of B.F. Skinner [17], dominated linguistics
and didactics of foreign languages, postulating that
language behaviour is the result of stimulus-and-
response connections and habits formed through
repetition and reinforcement. In the domain of didac-
tics,it manifested in audio-lingual method where
the languages studying was reduced to mechani-
cal memorisation of dialogues, drills and imitations,
without regard to meaning or context. Behaviorism
rejected internal mental processes, considering lan-
guage is a set of skills. In German education, it led to
the experimental use of army methods (for instance,
analysing the WWII American experience), where
the emphasis was on oral practice through repeti-
tion, but cognitive aspects were ignored. Criticism of
behaviorism by N. Chomsky [2] for ignoring creativ-
ity in languages opened the way to mentalist theo-
ries that influenced the transition to communicative
approaches in Germany [17, p . 20].

E. Klein in his review (2002) describes this period
as a “communicative revolution”, where traditional
methods replaced functional syllabi. Achievements
included the prioritisation of fluency over accuracy,
but the criticism was about disregard of grammar and
chaotic conversations [8, p. 5].

The third stage of development came at the time
of German unification and the gradual departure from
the socialist academic tradition in the territories of
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the former German Democratic Republic, where the
formal-grammatical approach prevailed. The 1990s
marked the acceleration of the introduction of the
competence-based approach to foreign language
teaching and, due to the expansion of globalisation
processes, the need to rethink the FLCC in the con-
text of intercultural dialogue.

Thus, F.- J . Meil3ner [9] focused on multilingual-
ism and interlingual transfer where the intercultural
communicative competence (the ICC) has been an
extension, integrating cultural aspects [10].

Due to the coronavirus pandemic and the con-
tinuous transition to an online learning format, as
well as the rapid introduction of artificial intelligence
technologies into a wide range of areas of public
life, German researchers have recently been pay-
ing attention to the transformation of the foreign lan-
guage communicative competence in the context
of the technological advance, which, in our opinion,
marks the fourth stage . For example, in the study by
S. Stadler-Heer and her colleagues, it was consid-
ered how language teachers at German universities
adapted during an emergency transition to distance
learning (“emergency remote teaching”): they used
digital tools much more, changed their role and form
of interaction with students, in particular by strength-
ening student autonomy [18].

In this context, the communicative competence
is viewed as the ability of students not only to pos-
sess lexical and grammatical knowledge, but also
to act in real or simulated communicative situations
in a foreign language. Still, the FLCC takes on new
dimensions: digital competence, flexibility in the use
of online tools, as well as independent and collabora-
tive learning skills become critical.

In a more recent work by Z. Minch-Mankova [11]
on professional mastery of Al-based language
systems in teaching German as a foreign/second
language

(DaF/Daz), the researcher emphasises that
modern Al tools change not only the educational
and methodological basis, but also the very expec-
tations for communicative competence: the student
must learn not only to interact in a foreign language,
but also to manage, reflect, and evaluate their com-
municative actions in a multimedia and hybrid digital
environment.

Thus, the development of the foreign language
communicative competence in modern German
research is viewed as the integration of three major
components: (1) traditional linguistic and sociocul-
tural knowledge and skills, (2) digital and informa-
tion competences that have become critically impor-
tant due to the pandemic, and (3) competence in
working with Al systems — the selection and critical
use of tools, understanding algorithmic limitations,
and the ethics of interacting with chatbots and lan-
guage models.

Conclusions and further perspectives. The
evolution of the concept of the foreign language
communicative competence in German pedagog-
ical literature is a non-linear but sequential pro-
cess of paradigm transformation, reflecting broader
socio-political, linguistic, and educational changes.
It encompasses the transition from the formal-gram-
matical approach of the early 20th century, oriented
towards the intellectual elite in the spirit of the
Humboldt tradition of “Bildung”, through the behav-
iorist-audiolingual stage of the 1950s—1960s with
mechanical skill formation to the communicative
turn of the mid-1970s and its further expansion to
intercultural and transcultural competence at the
beginning of the 21st century. Each stage correlates
with critical social events, such as the education cri-
sis, the student protests of 1968, the reunification of
1990, as well as COVID-19 pandemic.

The key factors in this evolution are the integra-
tion of international theoretical models and national
educational reforms. German didactics has actively
adapted the ideas of sociolinguistics, speech act
theory, and communication axioms, transforming
them into a functional syllabus and activity-based
approach to language teaching. Policy initiatives,
including agreements on standardization and the
implementation of European recommendations, have
ensured institutional harmonization, raising the level
of competence to high European standards.

The modern German model of the foreign lan-
guage communicative competence is integrative
and interdisciplinary, combining cognitive, con-
structivist, intercultural, and digital components.
The transition from interculturality, aimed at under-
standing another culture, to transculturality with an
emphasis on mediation between cultures reflects
the adaptation to globalization, migration, and dig-
italization, making competence not only linguistic
phenomenon, but also socio-professional.

The German experience demonstrates the empir-
ically proven effectiveness of the competence-based
approach: subject integration, autonomous learning,
and task-based assessment contribute to the forma-
tion of fluency, strategic compensation, and inter-
cultural sensitivity. This correlates with the country’s
high level of socio-economic development, making
the model a reference for countries undergoing edu-
cational transformation.

For Ukraine, the analysis of the German evolu-
tion of the foreign language communicative com-
petence is of strategic importance in the context of
European integration and the upcoming post-war
reconstruction. The lack of a systematic domestic
historiographical study of this phenomenon creates
a scientific lacuna, which complicates the adapta-
tion of proven models, such as harmonization with
European standards, training teachers for plurilin-
gualism and integration of competence into educa-
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tional programmes. The use of German experience
will allow operationalising competence as a tool for
academic mobility, inclusion of internally displaced
persons, war veterans, and attracting investments
from foreign countries.

The diversity of interpretations of FLCC reflects
its dynamic nature, but requires unification of
descriptors at the national level. Further research
should focus on a longitudinal comparative anal-
ysis of the effectiveness of such models in the
Ukrainian context, taking into account the specifics
of the Slavic language family and the post-conflict
educational reality.
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3eHsakiH O. C. EBontouifa koHuenuii iHLWWOMOBHOI KOMYHIKaTUBHOI KOMMETEHTHOCTI B HiMeUbKin

HayKoBO-Nep[arorivyHin nirepartypi

Y cmammi docnidxyembcsi e8onoyiss KoHUenuii iHWOoMO8HOI KoMyHikamueHoi komnemeHmHocmi (IKK)
Y HiMeupKil Haykosil i nedazoeivHil nimepamypi — 8id niHagicmu4YHoO-opieHmMogaHo20 nidxody XIX cmonimms
00 cydacHOI MibKKyrbmypHoi napaduamu. [lpoaHanizoeaHo OCHOBHI meopemuyHi ma OudakmudyHi npaui,
wo sucsimmooms rnepexio eid ¢hopmarnbHO-epaMamuyHOi KoMrnemeHmMHocmi 00 COUIOKYrnbmypHoi ma
MDKKYIbmMypHOI egbeKmueHOCMi 8 a8MeHMUYHUX KOMYHIKamugHUX cumyau,isix.

IcmopuyHul | coujanbHUU KOHMEKCM OXOIIoE Mic/isIBOEHHY 8i0bydosy HimeuduHu, cmyOdeHmMCbKi
npomecmu 1968 poky ma nodarnbwi ocgimti pegpopmu. CydacHa Himeubka modesb IKK iHmeapye koeHimugHi,
KOHCmpyKmueicmcbKi, yughposi ma mpaHCKyrnbmypHi KOMAOHeHMU, WO CrpuUsromb 8UCOKOMY couiarnbHo-
€KOHOMIYHOMY po3eumky depxaeu ma ¢hopMy8aHHIO KOMrIemeHmHux epomadsH 8 ymoeax erobarizauii.
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B ykpaiHcbkili Hayui 6pakye cucmeMHO20 aHasidy yiei Haykoeoi rnpobrnemu ma eOUHO20 KOHUernmyasbHO20
nioxody 0o eriposadxeHHs IKK y nedazoeziyHy npakmuky. Adanmauisi HiMeubKo2o 00C8i0y € 8aX/1U8OH
0nsi pehopmysaHHsI cucmemu iHWOMOBHOI ocgimu YkpaiHu, iHmeepauii cmaHdapmie CEFR, nidzomoeku
nedazozie 00 bacamoMoB8HO20 HasyaHHs, 3abesrneyeHHsi akademiyHoi MobiflbHOCMI, a maKoX couiaibHOI
IHKMIO3iT BHYMPIWHBO nepemMileHuUx ocib i eemepaHis, 0cobnueo 8 nicrsi8oeHHil 8idbydosi.

Y QocnidxeHHi 3acmocoeaHO iCMOPUKO-KpUMUYHUU, MOPIeHSANbHUU ma MixoucyurniHapHul mMemoou,
SIKi MOeOHytomb JliHeeoOudakmuky U coujoniHesicmuky. Poboma pobumb 8HECOK y PO38UMOK YKpaiHChbKOI
rnedazozaiyHoi HayKu, POIMOHYYU meopemuyHi ma rnpakmuyHi opieHmupu ¢hopmysaHHs IKK e ymosax
eapornelcbKol iHmeapauil ma nicrIssKoHIiKMHO20 8i0HOBMTEHHS.

BusHayeHo Yyomupu emanu po3sumky koHuenuii: (1) nepiod do 1950-x pokie — hopmarnibHO-2pamamuyHuUl
nidxid, 3acHosaHuli Ha 2ymbosnibOmiechkiti mpaduuii “Bildung”, opieHmosaHil Ha iHmenekmyasnbHUU pO38UMOK
enimu; (2) 1960-1970-mi poku — «KoMyHikamugHuUl rnogopomy» nid srnusom ideli Hoama Xomcekoeo, Henna
latim3a ma lexpixa [ligho 6 KoHMekcmi «oceimHboi kKamacmpodgbu» (“Bildungskatastrophe”); (3) nicns 1990-x
POKi8 — MIiXXKYIIbmypHEe PO3WUPEHHS, 3yMoerieHe meopieto 6acamomosHocmi . MalicHepa, po38umkom
MiXXKYIIbmypHOI KoMyHikamugHoi komriemeHmHocmi (MKK) ma eapmoHisauieto 3 PaMKo8UMU MOSIOXKEHHSIMU
CEFR; (4) 2020-mi poku — yughposudl i mpaHCcKynbmypHuUl emari, 3yMoerieHul 00Cid)eHHIMU OuCmaHujitiHo20
Hag4aHHs K. Llimadnep-leep i enposadxeHHSIM wWmy4HO20 iHmernekmy y euknaldaHHs DaF/DaZ y npauysix
M. MroHx-MaHbKO8OL.

Himeubki Mmodeni nporoHyrome YKpaiHi y3200xeHi 3 CEFR Hag4arnbHi npoepamu, 6a2amomMosHy nid2omosKy
nedazozaie, KOMMeMmMeHMHICHE OUiHI8aHHSI ma IHKM3UBHIi cmpameeii Onsi eemepaHie i 8HYMpIiUHbO
nepemiuweHux ocib, wo crnpustome MobiribHOCMIi ma couianbHil iHmezpauii.

Knrovoei cnoea: espornelicbka iHmezpauis, iHWOMOBHa KOMYHiKamugHa KOMIemeHmHiCmb, MKKY1bmypHa
83aemodis, HimeyqyuHa, komrnemeHmHicHUU ridxio.

[ata nepLioro Hagxo4XXeHHs pykonucy Ao BugaHHs: 22.10.2025

[ata npunHaToro 4o ApyKy pykonucy nicnsa peueHsyBaHHA: 24.11.2025
Oata nybnikauii: 26.12.2025
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