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THE CONCEPT OF ACADEMIC STAFF TRAINING
FOR ACADEMIC ENTREPRENEURSHIP

This article presents the author’s concept of academic staff training for academic entrepreneurship. The
growing relevance of academic entrepreneurship as a key dimension of modern university activity, along with
the imperative to prepare academic staff for its implementation, highlights the need for focused research
on the development of a corresponding conceptual framework. The aim of the article is to substantiate the
concept of training academic staff for engagement in academic entrepreneurship within the framework of the
university’s professional development system. According to the author’s concept, the training of academic
staff for academic entrepreneurship is understood as a specially organized system of measures, the primary
goal of which is to foster readiness among academic personnel to engage in academic entrepreneurship. This
involves the acquisition, deepening, and expansion of relevant knowledge, as well as the development and
refinement of skills necessary for mobilising internal and external resources and human capital. It is proved
that the training of academic staff for academic entrepreneurship as a vital component of their professional
development. This process entails the acquisition, deepening, and expansion of relevant knowledge, as well as
the formation, enhancement, and refinement of skills and competencies necessary for mobilising internal and
external resources, including human capital. The overarching goal is to meet the internal needs of the university
and respond to the educational, scientific, technological, and innovative demands of society, the knowledge
economy, and various scientific domains while also enabling the capitalisation of individual intellectual
potential. The training is conceptualised across multiple levels: individual, institutional, regional, national, and
international. It is examined through the lenses of methodological, theoretical, and technological constructs,
each contributing to a comprehensive understanding of how the readiness for academic entrepreneurship can
be formed within the university professional development system.
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Problem statement. In the current context of
global educational transformation, international

Such academic exploration not only facilitates a
critical understanding of contemporary challenges

educational trends are gaining increasing significance,
exerting a direct influence on the development
and modernisation of national education systems.
The processes of globalisation, which permeate all
spheres of social life, necessitate the integration
of educational strategies, the harmonisation
of standards, and the promotion of academic
mobility. Simultaneously, the rapid advancement
of information and communication technologies
presents new opportunities for the dissemination of
scientific knowledge, the provision of open access to
educational resources, and the creation of innovative
learning models.

These factors underscore the need for
comprehensive scholarly inquiry aimed at an in-depth
analysis of the structural, sociocultural, technological,
and regulatory dimensions of higher education
systems. Particular attention must be devoted
to forecasting future developments, modelling
effective scenarios for educational advancement,
and formulating strategic approaches to ensuring
quality education within a dynamic global context.
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but also contributes to the conceptual foundations
for the sustainable development of higher education,
grounded in innovation, interdisciplinarity, and social
responsibility.

The  growing relevance  of  academic
entrepreneurship as a key dimension of modern
university activity, along with the imperative to prepare
academic staff for its implementation, highlights
the need for focused research on the development
of a corresponding conceptual framework. In our
view, the process of constructing such a framework
should begin with the delineation and definition of its
conceptual domain.

The analysis of recent research and
publications. Areview of reference literature indicates
that the term “concept” is interpreted as “a system of
views; a particular understanding of phenomena of
reality; or a guiding idea underlying a literary work or
scientific study (from German “Konzeption”, French
“Conception”, Latin “Conceptio” — system, totality,
sum)” [5, p. 89]; “a specific way of understanding
or interpreting a particular object, phenomenon,
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or process; a principal viewpoint on the subject or
phenomenon” [1, p. 41], and as “a system of views,
theoretical propositions, and core ideas concerning
the research object, unified by a central guiding idea”
[4, p. 237]. An analysis of these definitions reveals
that a concept should be understood as a system that
reflects aleadingidea, key propositions, and principles
underlying the interpretation of the phenomena
or processes under investigation. It serves as an
intellectual framework for their exploration.

The aim of the article is to substantiate the
concept of training academic staff for engagement in
academic entrepreneurship within the framework of
the university’s professional development system.

The research results. According to the author’s
concept, the training of academic staff for academic
entrepreneurship is understood as a specially
organized system of measures, the primary goal
of which is to foster readiness among academic
personnel to engage in academic entrepreneurship.
This involves the acquisition, deepening, and
expansion of relevant knowledge, as well as the
development and refinement of skills necessary
for mobilising internal and external resources and
human capital. The overarching aim is to meet the
internal needs of the university and respond to the
educational, scientific, technological, and innovative
demands of society, the knowledge economy,
various scientific domains, and the capitalisation of
intellectual potential.

This system, in turn, functions as a subsystem
within the broader framework of professional
development in the university context. It encompasses
the acquisition and renewal of academic knowledge,
and the formation, enhancement, and optimisation
of competencies required for effective functioning
within the academic environment of higher education
institutions — both within the Ukrainian higher education
system and in the international academic space.

Given the evolving role and significance of the
modern university in the knowledge economy and
societal development, this article examinesthe training
of academic staff for academic entrepreneurship and
its relevance across individual, institutional, regional,
national, and international levels.

At the individual level, the training of academic
staff for academic entrepreneurship is viewed as an
integral component of their continuous professional
development. In this context, we align with scholars
who argue that “the internal entrepreneurial culture,
processes, resources, and academic disciplines of
the university should encourage the creation and
growth of spin-off enterprises. Academic staff must
be trained and mentored to identify opportunities, and
their research ideas should be shaped in accordance
with market needs” [11, p. 27].

This training entails the development of
motivational, cognitive, operational, and personal
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components, which collectively constitute readiness
for academic entrepreneurship. Such readiness
plays a critical role in personal and professional self-
identification, the realisation of internal potential,
and the demonstration of a conscious professional
stance. The academic’s professional activity
becomes essential in addressing societal challenges
and solving economic problems.

We conceptualise the training of academic staff
for academic entrepreneurship as an effective
mechanism for fostering autonomy in professional
practice. It serves as a foundation for ongoing
improvement, enabling the initiation of interdisciplinary
projects, the expansion of professional horizons, and
the strengthening of the educator’s, researcher’s,
and innovator’s professional image.

Significance is attributed to the training of
academic staff for academic entrepreneurship at the
institutional level. In our study, this training is examined
from a strategic perspective, emphasising the need to
design a long-term university development plan and
to commercialise scientific research. It involves the
mobilisation of internal potential and the attraction
of external resources, which contribute to enhancing
university infrastructure, fostering collaboration with
industry, establishing clusters and consortia, and
participating in interdisciplinary projects aimed at
generating new ideas, facilitating technology transfer,
and implementing innovative products.

We argue that the training of academic staff for
academic entrepreneurship is a vital component of
university activity in shaping its public image and
enhancing competitiveness. It enables the attraction
of talented students, highly qualified researchers,
and educators. In turn, this contributes to improving
the university’s standing in global rankings and
advancing international research and educational
collaboration.

From our perspective, the training of academic
staff for academic entrepreneurship is one of the
key factors in the formation and development of the
university’s corporate culture. Core features of this
culture include the presence of a dynamic academic
environment open to innovation, the provision of
training programs for future professionals aligned
with the actual needs of the economy and labour
market, and the integration of educational, research,
and innovation activities. These elements collectively
support the sustainable development of the
knowledge economy and contribute to addressing
social and economic challenges.

From a regional perspective, the university actively
engages with regional and local businesses, the local
community, and participates in initiatives aimed at
fostering social cohesion and enhancing community
well-being. Accordingly, the training of academic staff
for academic entrepreneurship provides a foundation
for viewing its potential through the lens of investment
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in infrastructure development, support for small and
medium-sized enterprises, advancement of human
and social capital, strengthening partnerships
between the university and the regional or local
community, and promoting sustainable development
through research, educational, cultural, social, and
environmental initiatives and projects.

Atthenationallevel, thetraining ofacademicstafffor
academic entrepreneurship represents a constitutive
component of university activity, playing a pivotal
role in enhancing the country’s competitiveness.
From this standpoint, the university is positioned
as a driver of national economic development,
primarily focusing its efforts on the cultivation of
human capital in alignment with the principles of
human-centeredness and the theories of human and
social capital. Academic staff, in this context, must
possess a comprehensive set of knowledge, skills,
and competencies necessary for generating scientific
ideas, developing and scaling them, participating in
activities that foster an innovation ecosystem, and
training future professionals with innovative and
entrepreneurial mindsets. This process must also be
grounded in the principles of academic integrity and
professional ethics.

The consideration of the role and significance of
training academic staff for academic entrepreneurship
at the international level is grounded in the conviction
that globalisation processes, characteristic of the
international educational and scientific landscape
of the 21st century, necessitate the enhancement
of university competitiveness. This involves the
presentation of original educational, scientific, and
innovative developments, as well as the acquisition of
grant funding for their implementation in collaboration
with academic communities and business sectors
from other countries.

The training of academic staff for academic
entrepreneurship contributes to the development ofan
understanding of the global market'’s specificities, the
nuances of establishing cooperation with international
experts, participation in transnational initiatives and
projects, and the incorporation of foreign investment.
Ultimately, it fosters the advancement of a global
entrepreneurial culture.

The urgency of constructing a coherent system for
training academic staff for academic entrepreneurship
is substantiated by a range of interrelated factors,
including:

the growing demand for academic personnel
capable of demonstrating initiative in the design
and implementation of educational, scientific, and
innovation-driven projects that involve collaboration
with business and industry, resource mobilisation,
and knowledge transfer — elements essential for the
sustainable development and effective functioning
of modern universities that prioritise human capital
development [6; 7; 8];

the necessity of cultivating a constructive
academic environment conducive to the development
of entrepreneurial talent and mindset, grounded
in a system of knowledge, skills, values, and
professional attitudes. This requires the integration
of the university’s internal capacity for professional
development with external resources [9], [10];

the need to design a targeted professional
development program that encompasses both
theoretical and practical components of academic
staff training for academic entrepreneurship [12], [13].

The author’s concept is based on the premise
that the training of academic staff for academic
entrepreneurship will be effective and impactful,
will ensure the formation of readiness for academic
entrepreneurship if it is grounded in the theoretical
and methodological foundations of continuous
professional development. This training must also
take into account the university’s strategic needs
for the advancement of academic entrepreneurship,
as well as the interests and demands of faculty
members. These considerations should be addressed
through the implementation of motivational-
stimulatory, analytical-exploratory, diagnostic-design,
organisational-managerial, and reflexive-creative
functions, all of which are essential for the realization
of academic entrepreneurship.

The author’s concept of training academic staff
for academic entrepreneurship comprises three
core components: the methodological concept, the
theoretical concept, and the technological constructs.

The methodological construct is examined
through the lens of “general philosophical, specifically
scientific, paradigmatic, and epistemological levels of
inquiry”[3, p.69]. We concurwiththe assertionthat “any
scientific research, regardless of its level, disciplinary
specificity, subject matter, purpose, or orientation,
must be grounded in a relevant methodology. The
development of such a methodology entails the
identification of fundamental principles, conceptual
ideas, propositions, and approaches that serve as the
basis for further scholarly inquiry and the successful
resolution of research tasks (questions, problems)”
[2, p. 51].

In accordance with the author’s vision, the training
of academic staff for academic entrepreneurship
should be founded upon a comprehensive set of
methodological approaches, including: systemic
(ensuring holistic understanding and coherence of the
training process), synergetic (emphasising dynamic
interaction and mutual reinforcement of components),
structural-functional (focusing on the interrelation
between structure and function within the professional
development system), integrative (promoting
the synthesis of interdisciplinary knowledge and
practices), acmeological (supporting personal and
professional growth toward peak achievement),
axiological (recognising the role of values and ethical
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orientations in academic activity), reflexive (fostering
critical self-awareness and adaptive learning), collegial
(encouraging collaborative engagement and shared
responsibility), project-based (enabling goal-oriented
planning and implementation of entrepreneurial
initiatives), personality-oriented (prioritising individual
needs, motivations, and potential in the development
process).

The presentation of the theoretical construct within
the author’s concept begins with the following citation:
“The theoretical construct encompasses theories,
laws, regularities, models, axioms, postulates,
concepts, classifications, categories, notions, facts,
etc.; it is based on principles such as universality,
modelling of pedagogical processes, the staged
nature of pedagogical education, approximation
of pedagogical functions of the teacher, multiplicity
of pedagogical education models, and dialectical
progression and cyclicality. The theoretical constructis
further complemented by the criteria of formalisation,
diagnosability, integration, and prognostics” [3, p. 69].

Taking this interpretation into account, we
outline the training of academic staff for academic
entrepreneurship within the university’s professional
development system as a process grounded in the
following principles: accessibility, continuity, and
flexibility (ensuring equal access to professional
development programs aimed at fostering readiness
for academic entrepreneurship; updating and
enhancing competencies through institutional support
and individualized educational trajectories; operating
as an open system of professional development that
incorporates both internal programs and recognition
of outcomes from non-formal and informal learning);
scientific  rigor and pragmatism (integrating
theoretical and practical components into the training
of academic staff; focusing on the development of
practical skills and competencies related to initiating
and commercializing educational and scientific ideas
and projects; integration (synthesizing knowledge
from various scientific domains to support the
formation of entrepreneurial readiness among
academic staff; leveraging the combined potential of
education, science, and business as the foundation
for academic entrepreneurship and, consequently,
for training educators to engage in it); reflexivity
and recognition of prior experience and knowledge
(basing the training process on self-observation,
analysis of personal and professional qualities,
and identification of opportunities for improvement;
utilising prior experience and previously acquired
knowledge as a foundation for developing readiness
for academic entrepreneurship).

It is important to emphasise that the theoretical
foundation for training academic staff for academic
entrepreneurship should be constructed through the
integration of insights from multiple scientific domains,
including: Philosophy (encompassing the concepts
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of social, cognitive, and radical constructivism,
existentialism, and pragmatism, which inform the
epistemological and ontological dimensions of
entrepreneurial readiness); Economics (drawing
on institutional theory, the theory of academic
capitalism, the entrepreneurial university model, and
the “triple helix” concept, which collectively frame
the economic and structural conditions for academic
entrepreneurship); Sociology (incorporating the
theory of social capital, social entrepreneurship, and
social learning theory, which highlight the relational
and community-based aspects of entrepreneurial
engagement); Psychology (grounded in the theory
of personal development, emphasizing the role of
self-awareness, motivation, and identity formation in
entrepreneurial competence); Pedagogy (informed by
the concept of lifelong learning, adult learning theory,
transformative learning theory, and experiential
learning theory, which provide methodological and
didactic foundations for the professional development
of academic staff).

The technological construct of the author’s concept
presents a system for training academic staff for
academic entrepreneurship, implemented within the
university’s professional development framework.
This system comprises pedagogical conditions, forms,
and methods of professional development, which
collectively ensure positive dynamics in the levels of
entrepreneurial readiness among academic staff.

It is essential to emphasise that the
implementation of the technological construct is
grounded in the application of a diagnostic toolkit and
corresponding methodology. These are developed
based on a substantiated understanding of the
essence and structural components of academic
staff's entrepreneurial readiness, including criteria
and indicators, levels of manifestation, and the
elaboration of scientific and methodological support.
This support encompasses both content-related
and technological elements aimed at fostering
entrepreneurial readiness in academic staff.

The core idea of the author’s concept lies in the
development of a system for training academic staff
for academic entrepreneurship, encompassing both
a theoretical component (based on the integration of
theories and concepts from philosophy, economics,
sociology, psychology, and pedagogy) and a practical
component (centred on the realization of personal
and professional potential and the acquisition of
experience in initiating, designing, and implementing
innovative educational and scientific projects for the
purpose of commercialization).

The implementation of the author’s concept, and
its core idea in particular, is substantiated by the
following provisions:

— revitalisation of the university’s professional
developmentsystem, wherein the training ofacademic
staff for academic entrepreneurship is pragmatically
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oriented and involves the modelling and execution
of functions inherent to academic entrepreneurship
(motivational-stimulatory, analytical-exploratory,
diagnostic-design, organisational-managerial, and
reflexive-creative);

— construction of the content of academic staff
training with consideration of faculty interests,
institutional needs for the development of academic
entrepreneurship, business and societal demands,
and the current legislative framework governing
higher education and scientific activity;

— integration of formal, non-formal, and informal
learning in the professional development of
academic staff to foster their readiness for academic
entrepreneurship;

— harmonisation of content and technological
components within the university’s professional
development system to ensure coherence and
effectiveness in training academic staff for
entrepreneurial engagement;

— formation of entrepreneurial readiness through
the use of both traditional and innovative forms of
learning organisation and teaching methods within
the university’s professional development system.

Conclusions. Thus, the author’'s concept
substantiates the training of academic staff for
academic entrepreneurship as a vital component of
their professional development. This process entails
the acquisition, deepening, and expansion of relevant
knowledge, as well as the formation, enhancement,
and refinement of skills and competencies necessary
for mobilising internal and external resources, including
human capital. The overarching goal is to meet the
internal needs of the university and respond to the
educational, scientific, technological, and innovative
demands of society, the knowledge economy, and
various scientific domains while also enabling the

capitalisation of individual intellectual potential.
The training is conceptualised across multiple
levels: individual, institutional, regional, national,

and international. It is examined through the lenses
of methodological, theoretical, and technological
constructs, each contributing to a comprehensive
understanding of how academic entrepreneurship
can be cultivated within the professional development
system of higher education institutions.
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FenbxuHcbka T. KoHuenuifa niarotoBkM HaykoBO-neaaroriyHUX npauiBHUKIB [O akageMidHoro
nianpuMeMHULTBA

Y cmammi npedcmasrnieHo asmopcCbKy KOHUEMUito rnid2omosKku HayKogo-riedazoeiyHuX rpaujeHuUKie 00
akademiyHo20 nidnpuemHuuymea. 3pocmaroda akmyarsbHiCmb akadeMiyHO20 nidrnpueMHUUMEa SIK KITlo408020
HarpsiMy OiSifibHOCMI Cy4acHO20 yHigepcumemy, a makox HeobxiOHicmb nid2omoeKku HayKogo-redazoaiqHux
npauieHukie 9o (io2o peanisauii, 3ymoentorome nompeby 8 uinecrnpsamMog8aHoMy Hayko8oMy A0CiOXeHHI o000
p0O3p0brieHHs1 8i0N08IOHO20 KOHUenmyarnbHo20 nidrpyHms. Memotro cmammi € obrpyHmysaHHs KoHuenuir rio-
20mo8KU HayKogo-redacoeiyHuUX rpauisHuUKie 00 akademMidyHo20 MidnpueMHULMea 8 Mexax cucmemu rpoge-
CilIHO20 p038UMKY yHigepcumemy. 32i0HO 3 aBMOPCLKOK KOHUeruieto, mndeomoska HayKogo-rnedazoaidHux
npauisHukie 0o akadeMiyHo20 nidrnpueMHUUMea po32190aembCs SIK crieyjasibHO OpaaHizogaHa cucmema 3axo-
0ig, OCHOBHOK MEMOK SKOI € (hopMy8aHHSI 20MO8HOCMI HayKo80-redaz0eiyHo20 nepcoHarsny 00 30iUCHEHHS
akalemiyHo20 nidnpuemHuymea. Lle nepedbayae 0805100iHHS, Mo2nubneHHsT ma Po3WUpPeHHs 8i0N08IOHUX
3HaHb, @ MakKoX pPo38UMOK | 800CKOHaNIEHHS yMiHb, HEOBXIOHUX Onsi aKyMyno8aHHsI 8HYMPIWHIX | 308HIWHIX
pecypcie ma nrodcbKo20 Kanimary. [JogedeHo, wjo nidcomoska HayKkogo-rnedazoziyHux rpaujisHukKie 0o akade-
Mi4HO20 MidrpUEMHUUMEa € 8aXK/TUBOI CK1al080k IXHbO20 rMpogheciliHo2o po3sumky. Llel npouec oxonsoe
0801100iHHs1, M02/UGIEHHSI Ma PO3WUPEHHSI 3HaHb, GhOPMy8aHHs, PO3BUMOK | B00CKOHANIEHHST KOMMemeHm-
Hocmel, HeobxiOHUX Orsi Mobini3ayii 6HympIilWHIX i 308HIUWHIX pecypcis, 30kpema /1t0dCbKOo20 Karimarsy. lo2o
207108HOK MEMOI0 € 3ad080/1EHHS 8HYMPIWHIX nompeb yHigepcumemy ma peazgyeaHHsi Ha 0C8IMmHI, HayKo8i,
mexHornoaiyHi U iHHo8auiliHi 3arumu cycrinibcmea, eKOHOMIKU 3HaHb | PISHUX eary3el HayKu, a maKkox Karli-
manizauisi iHmenekmyarnsHo20 nomeHuiany ocobucmocmi. [lideomoeka Haykogo-rnedazo2idyHuX npauieHUKIg
00 akadeMidyHO20 nidrnpueMHUUMeEa KOHUeNnmMyaridyembCsl Ha KiflbKOX Pi8HSIX: iHOUBIOyarbHOMY, iHCmumy-
UitiHoMy, pezioHarnbHOMYy, HauioHanbHOMy ma MiXHapoOHoMy. Ii peanisauis po3ansdacmbcsi Kpidb rMpusmy
MemoOo02i4yHO20, MeoPemMuUYHO20 ma MexXHON02IYHO20 KOHUENmI8, KOXEeH 3 SKUX CIPUSE KOMMIEKCHOMY
OCMUCIIEHHIO Wirisixie ¢hopmysaHHs 2omosHocmi 0o akadeMiyHo20 nidnpueMHUYUmMea 8 cucmemi rpogecid-
HO20 pO38UMKY yHigepcumemy.

Knrovoei croea: Haykogo-nedazoaivHi npauieHUKU, akademiyHe nidrnpueMHUYmeo, yHisepcumem, rnpoge-
CilIHUU p038UMOK, a8mopchKa KOHUenuis, iHougidyanbHuUU, iHcmumyuitiHul, pe2ioHabHUl, HaujioHanbHUU ma
MiXXHapOOHUU pigHi, MemMOoO0oI02i9YHUU KOHUEMM, MeopemuyHUlt KOHUENMm, MexHO102i4HUl KOHUernm.
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