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PECULIARITIES OF FUTURE TEACHERS PROFESSIONAL
TRAINING FOR A MODERN MULTILINGUAL SCHOOL

The article highlights one of the urgent problems of preparing future teachers in high school by Content
and Language Integrated Learning method. The main focus is on the theoretical and methodological principles
of training future teachers for a multilingual school. The aims, principles, structural components of CLIL
methodology and peculiarities of its implementation in high school are highlighted. In particular, the essence
of such concepts as integration, integrated learning, foreign language learning environment, teacher’s value
orientations are revealed. In the most simplified way we research opportunities for creating general linquistic
support to help students master special subjects simultaneously with a foreign language, which would become
a reliable basis for their future professional activity in a multilingual school. The development and coordination
of educational and subject programs, harmonization of their content by different departments, the subsequent
correction of the whole integrated learning process, taking into account the results of students’ pedagogical
practice, can significantly improve the efficiency of future specialists’ professional training in high school. On
the basis of the analysis of psychological and pedagogical literature the possibilities for introducing this method
to teach different specialties in high school are grounded. It is also noted that the concept of research is
ensured by the unity of methodological, theoretical and practical aspects. The successful development of
integrated learning subject and language method should also take into account not only psychics peculiarities
of students but also there is an urgent need for further studies of pedagogical and psychological characteristics
of the cooperation process among teachers of different specialties (subjects).
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General statement of the problem. In the difficult
wartime conditions achieving language proficiency
level for modern multilingual school remains a major
problem in the teachers training process. As a rule,
the level of language proficiency of a teacher is not
controlled, though, Council of Europe indicates the
low level of modern teachers language proficiency
and the need to correct the existing situation. In
some universities in Europe, there are requirements
for proficiency in even three languages, for example,
students of the University of Bolzano (Northern
Italy) must master ltalian, German and English at
level B2, and in the case of admission to a master’s
degree — one of the specified languages at level C1,
and the others at level B2 [6, p. 59]. Putting aside
the negative political context, we note that a similar
approach also existed in the east of Ukraine before
the invasion, when Ukrainian, Russian and English
were studied in multilingual educational institutions.
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It is worth noting that certain world transformations
(wars, heavy casualties, numerous refugees) make
the professional training issue particularly important.
Lots of Ukrainian teachers continue their professional
activities teaching their students online from abroad
while numerous Ukrainian students should adapt to
another foreign language learning environment. So it
is quite obvious that modern European high schools
should try to facilitate the students’ adaptation process
and form a system of universal value orientations in
an integrated manner using pedagogy, methodology,
philosophy, psycology and foreign languages.
According to the CLIL (Content and Language
Integrated Learning) methodology, learning foreign
languages should not be a final goal in itself. The
qualifications of the future profession, being trained
systematically through a foreign language, encourage
actions and become the main guideline in choosing
the goal of educational activity. The efficiency of

© Alexandrov V. M., Alexandrova O. F., 2025



2025 p., Ne 100

such educational activity depends on the successful
cooperation of foreign language teachers and subject
teachers so that a foreign language helps students
study subjects, and subjects help them master the
foreign language. The focus of teaching in various
specialties should constantly be both the subject and
the language being studied. In our opinion, modern
high schools should introduce CLIL methodology for
training future specialists in exactly this context.

All of the above determines the relevance of
studying the features of training future teachers for a
multilingual school and indicates the need to increase
the effectiveness of modern higher pedagogical
education.

Analysis of recent research and publications.
The problems of integrated learning in high schools,
which are currently being studied by a number
of scientists, cover the fundamental provisions of
pedagogical, psychological and methodological
sciences, namely: prospects for the development
of professional education and training of new
generation teachers (I. A. Zyazyun, N. G. Nychkalo,
O. I. Shcherbak); principles of organizing
professionally-oriented foreign language teaching in
high school (O. B. Tarnopolsky); integrated approach
to teaching a foreign language (N. O. Morska);
conceptual principles of individualization of
foreign language learning (S. Yu. Nikolaeva); the
concept of the integrated learning model and the
technology of its implementation in higher education
(L. M. Chernovaty). The theoretical provisions of the
methodology of integrated subject and language
teaching in high school were studied by famous
foreign scientists D. Marsh, F. Hood, D. Coyle,
|. McKenzie, M. Rannut, K. Raik.

Highlighting previously unresolved parts
of the general problem. Achieving professional
excellence makes obvious the need to apply
integrated teaching methods for training future
teachers i.e. coordination between special disciplines
and practical classes in foreign language, where the
acquired pedagogical and special knowledge must
be adapted within the given limits of a specific foreign
language communicative competence. Today, in
many cases, the high school educational process
corresponds to the principle: you study it now, you
will use it later. On the contrary, a characteristic
feature of integrated CLIL method means integrating
subjects and language, simultaneous content-based,
communicative approach and functional language
learning. Materials that are systematically studied
in the native language in special subjects are
systematically repeated in foreign language texts
and additional tasks at foreign language classes. A
foreign language teacher, in cooperation with subject
teachers, uses terminology and authentic foreign
language texts of special disciplines in his classes,
emphasizing foreign language speech components.

In turn, subject teachers can also successfully use
additional simple fragments of authentic foreign
sources in their lectures (seminars) in the most
simplified form, for example, advertising information,
tables or graphs of specific industries development
algorithm. Such approach corresponds to the
principle: you study it while using, and use it while
studying. Authenticity becomes an important feature
of the process: articles, texts and tasks are real,
the language is connected with real professional
situations and goals. It is worth noting that today,
teachers of special subjects in high schools must
have foreign language communicative competence
at least at level B2 (which is confirmed by their
diplomas and specific grades (scores) in the subject
«Foreign Language»).

As a rule, planning of specialty subjects and
foreign language classes is not discussed or
negotiated and then accepted by all participants of
the educational process. It takes place at separate
chairs (departments) and is not agreed upon by
teachers of special subjects and a foreign language.
It is implemented without making a comparative
analysis of the number of modules (classes), topics,
lexical component, repetition algorithms, etc. In most
departments there are no general requirements
or recommendations for their teaching staff and
students for organizing integrated teaching of
subjects and foreign language. Some non-linguistic
departments grant the right to teach the subject in a
foreign language to their subject teachers who have
a professional-oriented foreign language, but do
not have necessary qualifications in the theory and
methods of teaching foreign languages. Such subject
teachers can conduct an interesting lecture course
in a foreign language for senior students, which
may probably be useful for the development of their
listening skills. However, an integrated approach is
considered as the one aimed at the development
of language components (lexics, grammer) and
speech components (skills in listening, speaking,
reading and writing). This form of integrated foreign
language learning involves a gradual transition from
speech warm-up to the subsequent performance of
exercises and tasks of organizing a group discussion.
Language learning occurs much better and faster if
teachers correctly apply the appropriate techniques
of modern foreign language teaching methods. The
ideal integrated learning process includes stages
when students actively express their thoughts, when
reading and writing do not turn into a silent process,
but involve interactive activities, professional group
discussion, search and exchange of linguistic, social
and cultural content [2, p. 59]. It is worth noting that
the theory and methodology of foreign language
teaching are taught (studied) as a science at the
faculties of foreign philology, after which students
undergo pedagogical practice and gain professional
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experience by working as teachers of at least two
foreign languages in multilingual schools.

Another problem is that teachers of special
subjects are not familiar neither with the foreign
language syllabus, nor with the foreign language
teaching materials used for integrated learning. As
a rule, teachers of subjects do not always actively
cooperate with foreign language teachers and do not
very often maintain the content of their subject classes
with authentic foreign language material in the form
of advertising, instructions, tables, graphs, etc. This
means that students of non-language specialties
have limited opportunities not only to use the acquired
foreign language skills and abilities in specialty
classes, but also to get acquainted with authentic
foreign sources which contain updated information
on professional problems. In the most simplified
form, the ideal state of things can be presented as
follows: subjects should involve language learning,
and the material learned in subjects should be used
in language classes (English for special purposes).
That is why teachers of special subjects should
expand the foreign language content of their classes,
just as teachers of a foreign language in the process
of teaching a language should fill their content with
the issues of special subjects [1, p. 111].

Undoubtedly, the methodological context of
future teachers integrated training should take into
account the principle of determining the content of
training based on the primary study of the future
professional activity (content-based approach),
which provides the priority of the subject component
over the language component. Compliance with this
principle in teaching foreign languages contributes to
the effective selection of the lexical and grammatical
foreign language minimum, which may be sufficient
for communication in appropriate professional
situations, creating favorable opportunities for
achieving a practical goal in a relatively short period
of time. In foreign language classes, the teacher
must use the language in the target context (special
terminology, texts), help students master knowledge
of a specific specialty using foreign language.
Having a number of advantages, integrated
language training allows to combine thematic and
non-thematic (not united by one topic) algorithm
for conducting classes and cyclic repetitions. The
selected topic should be professionally oriented,
informative, interesting for students, and also
provide a large number of special vocabulary and
foreign language forms. An integrated approach,
which naturally includes a humanistic approach
to learning, allows to create a positive emotional
atmosphere in a friendly professional environment.
Such favorable factors created at the lesson should
be combined with professional and socio-cultural
information and correspond to the topic being
studied [9, p. 232].
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It is also worth noting that in senior years, the
number of special subjects taught in a foreign
language is increasing, where the integration of
special subject knowledge and the targeted use of
foreign language skills takes place. For instance,
students begin the fourth academic year with the
six weeks school practice when they conduct the
first lessons in their professional life. Only under this
condition can the basic principle of integrated learning
be implemented: study and use simultaneously. An
important factor is also the availability of appropriate
authentic educational material, and texts and tasks
should be related to specific professional goals and
real communicative situations [6, p. 14].

The purpose of the article is to highlight the
peculiarities of future teachers professional training for
a modern multilingual school using the methodology
of integrated subject and language teaching.

Presentation of the main material. The idea
of integrated subject and language learning can
be interpreted as the selection and combination
of educational material of different subjects for the
purpose of holistic, systematic, versatile study of
the specialty; as the creation of such an integrated
content of professional training that combines
knowledge of different subjects into a single holistic
multilateral focus. In the most simplified form this
article considers the possibilities of creating general
foreign language support for the simultaneous
mastery of special subjects and a foreign language,
which becomes a reliable basis for foreign language
professional competence.

In modern higher education, the improvement of
the educational process at a qualitatively new level
can occur provided that the educational process
develops from the usual statement of the existence
of an interdisciplinary connection to the level of
real interdisciplinary integration. Among the main
principles of such integrated learning, the following
can be distinguished: integrity, systematicity,
structurality, multilevelness, compliance of the
didactic system with the social and cultural spheres
of public life. The implementation of these principles
allows optimizing the educational process as
functioning of the integrated didactic system can take
place at the level of a unit; at the level of a module;
at the level of a subject; at the level of the systemic
integrity of educational cycles [4, p. 11].

Each curriculum consists of modules, which in
their turn include educational subjects. Different
universities establish their own forms of curriculum
and subject programs. Today, more than ever, joint
work of different subjects teachers (curriculum
designers) is needed to coordinate the topics of the
educational material in order to create a multifaceted
focus of the specialty. Such a multifaceted focus
includes thematic content of different subjects of a
particular specialty, discussed and agreed upon by all
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teachers in the most logical thematic sequence which
will take into account the content of the subjects
and aspects of the foreign language in the most
logical way. The development of curricula requires
constant cooperation and ongoing monitoring of
the effectiveness of learning outcomes throughout
the entire training course until state exams, when
it becomes clear what future foreign language
teachers know and are able to perform. After this,
a new correction of the integrated learning process
should take place, coordination of the content of
curriculum and subject programs. In European higher
education institutions, special curriculum councils are
created, which are responsible for its analysis and
development. The structure of such a curriculum
council includes the program manager, teachers,
students, graduates and their employers [6, p. 46].
Planning of specialty subjects andforeignlanguage
classes requires the establishment and maintenance
of close contact and mutual understanding between
language teachers and teachers of specialty subjects
(philosophy, psychology, history, literature, etc.).
In many countries, there is a tendency for a future
teacher to receive training in several subjects, which
later guarantees a stable workload in small general
education institutions. In such cases, as a rule,
subjects close in content are combined with each
other, for example, physics and mathematics, biology
and geography, languages and world literature. As
for the number of subjects selected for the creation
of curricula, as a rule, they try different combinations
like close natural sciences and humanities; various
natural sciences; theoretical (fundamental) and
applied sciences; natural and social sciences; foreign
languages and cultural environment [5, p. 54].
Therefore, itis necessary to understand the complexity
of the entire integrated process, which involves not
only high school teachers but also secondary school
teachers because finally students join (integrate into)
new school teams and receive grades for completing
pedagogical practice. To gain pedagogical experience
and improve the level of professional competence the
students undergo pedagogical practice in secondary
schools. There they should conduct foreign language
lessons, develop extracurricular educational activities
and perform some other transformational tasks of a
psychological nature, for example, organizing team
and group learning, creating strong foreign language
learning environment in a group of students,
which helps to test general speech competence,
associative memory, and inductive speech abilities. It
is worth noting that the pedagogical practice of future
teachers becomes a kind of a business card of the
university, an indicator of the university training level,
and therefore its results can positively or negatively
affect the partnership between universities and
secondary schools of the city (region) which directly
relates to the problems of regional educational policy.

Despite wartime conditions lifelong study
process should accompany specialists throughout
their professional career. Today a few foreign
language teachers have completed internships
abroad and improved their level of proficiency
in the language they are supposed to teach. In
many universities of developed countries students
participating in teacher training programs undergo
internships abroad for one semester in order to
better understand the psychology of multilingualism
and different cultures. Psychological thinking
occupies a leading place in the structure of a
specialist’s professional thinking, therefore a future
foreign language teacher must anticipate the main
difficulties of a linguistic and psychological nature
that may arise in classes in various communicative
situations. Another social factor imposed by the war
is the obvious gender imbalance in pedagogical
faculties resulting in dramatic disproportion of
male and female teachers in secondary schools.
It is worth noting that insufficient number of male
teachers in modern schools does not help to create
either harmonious social environment or fruitful
cooperation in pedagogical teams. That is why the
domestic system of pedagogical education should
be guided by the best examples of world experience
and develop qualitatively new strategies for the
professional training of future teachers for a modern
multilingual school [3, p. 73; 7, p. 2].

Conclusions. The general pedagogical strategy
for the professional training of future teachers for
a multilingual school requires strict adherence to
the principles of the methodology of integrated
subject and language teaching, which will maximally
contribute to the effective mastery of the future
teacher profession.

The process of holistic, systematic, versatile
professional training involves the ftransition from
teaching a specialty and a foreign language as
separate subjects to real inter-subject integration. The
introduction of the methodology of integrated subject
and language teaching in high schools requires the
organization of active cooperation between subject
teachers of different specialties and foreign language
teachers. The development and coordination of
educational and subject programs, the coordination
of their content in the process of cooperation between
different departments, the subsequent correction of
the entire process of integrated training taking into
account the results of students’ pedagogical practice
can significantly increase the effectiveness of the
professional training process of future specialists.
Equally important for higher education should be
pedagogical, psychological, and social features
that are necessary for the integration of subject
and language learning within the framework of
methodological, pedagogical, and psychological
sciences.
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AnekcaHgpoB B. M., AnekcaHgpoBa O. ®. OcobnuBocTi npodeciiHOi NiAroToBKM MamnbyTHiX
BUYMTENIB ANs cCyYacHOi 6araToMOBHOI LUKONU

Cmamms eucgeimnioe O00Hy 3 akmyarnbHUx rnpobrem nidzomosku MmaubymHix y4umersie 3acobamu
iHmeeposaHo20 Hag4yaHHs npedmemy ma mosu. OCHOBHY yg8azy 30CepPedXeHO Ha MeopPeMUKO-MemoOUYHUX
3acadax npogpeciliHoi nidezomosku malibymHix edumerie 0519 6aecamoMO8HOI WKonu. Buceimmnrorombces yiri,
npuHyUnuU, cmpykmypHi komrnoHeHmu memoduku CLIL ma ocobnueocmi ii erposadxxeHHs y aulili WKOI.

Poskpumo cymHicmb maKux rnoHsImb ik MiXXrpedmMemHa iHmeepauisi, iHmeepogaHe Hag4aHHs, iHWOMO8HEe
HaesyasibHe cepedosuuye.

Y cmammi po3arisiHymo repcrekmueu 3acmocy8aHHs iHmMeapo8aH020 Hag4yaHHs ghaxosux ducuurniiH ma
iHo3eMHOI Mosu y 3aknadax 8uuwoi oceimu, WO rPyHMyembCs Ha rnoemarHoMy repexodi 8i0 sUKOpUCMAaHHS
OKpeMux MiXrpedOMemHuUX efieMeHmie 00 MOBHOUIHHO20 CUHmMe3y 3Micmy Hag4yasrbHUX Kypcig. Po3kpumo
MOX/1UBOCMI CMBOPEHHSI 3a2aslbHOI iIHWOMOBHOI nidmpumKu 0Orsi 00HOYAaCHO20 3aC80EHHS crieuianbHUX
npedmemig i 080100iHHS IHO3EMHOK MOBOI0, WO Mae cmamu HadiliIHot 0CHO8010 05151 MalibymHb oI npogheciliHol
dissnbHocmi 8 bazamoMoeHil wWkosi. Po3pobka ma KoopOuHauisi oceimHix ma npedMemHUX rpozpam,
2apMoHi3auisi ix 3micmy pi3HumMu kKaghedpamu, rodasnblua KOPEKUisi 8Cb020 iHMe2po8aHO20 OC8IMHbO20
rpouecy 3 ypaxysaHHSIM pe3yrbmamig nedazoaiqyHoi npakmuku cmydeHmie MOXymb Cymmeego nidsuwumu
egekmugHicmb rnpogecitiHoi nidzomosku malibymHix crieyianicmie y cmapuwit WKosTi.

Ha ocHoei aHarnisy ncuxonozo-rnedazoaiyHoi nimepamypu 06rpyHMo8yrmbCs MOXIUB0OCMI 3aCmMOCy8aHHs
OaHoi MemoOuKu Orns HaeYyaHHs1 Pi3HUX crieyjianbHocmel y euwil wkKorni. 3a3Ha4yeHOo, WO KOoHUenuis
oocriidxeHHs1 3abe3rieyyembcsi €OHICMIO MemoO00/I02iHHO20, Meopemu4YHo20 ma MpPakmu4yHoO20 acriekmis,
momy opeaHi3aujisi Ipouecy cucmemMHO20 iHme2po8aHO20 Hag4aHHs rpedmMemie ma iHo3eMHOI Mo8U 8uMazae
nolanbwoao eusdHeHHs1 bazambox MemoOUYHUX, rnedazoeiyHUX ma [ICUXO/I02iYHUX acrekmie crisrnpayi
suKnaodadie suwol LWKOMU.

Knroyoei cnosa: mixnpedMmemHa iHmezpauis, iHmezaposaHe Hag4aHHs ripedMemy ma Mo8U, rcuxosoais
npouecy cnisnpaui euknadadig, iHWOMOBHE HagyarbHe cepedosulle.
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