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IMPROVING FOREIGN LANGUAGE COMMUNICATIVE
COMPETENCE IN POSTGRADUATE EDUCATION MODELS

The article examines the acute problem of the modern postgraduate education system, i.e. ensuring
the systematic improvement of specialists’ qualifications in technical fields, which is directly related to the
development of their foreign language communicative competence. The processes improving foreign language
Skills of specialists in most typical postgraduate education models have been studied. The educational goals
and peculiarities of the organization in postgraduate educational models are highlighted; the possibilities
of specialized, virtual and corporate education models for improving the foreign language communicative
competence of modern engineers are considered; the most effective models for postgraduate education are
recommended.

The main attention is focused on the analysis of the effectiveness of professional training of specialists in
various models of postgraduate education. Based on the analysis of pedagogical and methodical literature, the
possibilities of the most typical post-graduate education models for the systematic improvement of engineers’
qualifications, in particular the improvement of their professional foreign language communicative competence,
are substantiated

Another promising way to increase the effectiveness of postgraduate education is a virtual learning model,
which is implemented with the help of computer and information technologies and takes into account the
personal educational needs of a specific person as much as possible. According to the results of the analysis,
these characteristics are most fully met by corporate educational systems, where foreign language learning is
carried out in a clear professionally oriented context.

It is well-founded that corporate training prevails over specialized educational systems, since the latter are
not able to meet the needs of each specialist in accordance with the specific requirements that exist at his
workplace. It is also advantageously different from virtual learning models, as it provides direct contact of the
teacher with each student, which makes it possible to provide effective feedback, correct mistakes, explain
their reasons, efc.
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The acuteness of problems in the modern post-
graduate education system is connected with its high
potential, its particular importance for meeting urgent
social and economic challenges in the state policy.
More and more specialists in the field of higher educa-
tion pedagogy and philosophy of education become
aware of the traditional system’s potential limitations
in professional training of engineers from the point of
view of providing them with foreign language com-
municative competence [2; 6; 7]. Employers note that
typical modern graduates of higher education insti-
tutions are not able to communicate in foreign lan-
guages in their professional spheres [5].

The rapid technological development and the
information base that ensures the professional activ-
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ity of modern specialists, in particular in the techni-
cal branches of production, requires systematical
improvement of their qualifications and constant
development of their foreign language commu-
nicative competence. Taking into account the pace
of development of modern technologies, it seems
appropriate that the process of professional-oriented
improvement of specialists’ foreign language skills in
the most typical models of postgraduate educational
systems (specialized, virtual and corporate) should
take place without separation from the main profes-
sional activity [3; 4].

The purpose of these article is to analyze the
existing models of educational systems and their
ability to ensure the constant development of pro-
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fessionally oriented foreign language communicative
competence.

Today the post-graduate education system faces
the need to increase the efficiency of the process
for forming professionally oriented foreign language
communicative competence. An attempt to find the
solution is made within the framework of post-grad-
uate education models, the content of which is dis-
cussed below. In real practice, the mentioned models
exist in parallel and interact, reinforcing each other.
Their general description is given in the Table 1.

Taking into account the purpose of this article,
we will consider the models of educational systems
presented in Table 1 from the point of view of their
ability to provide postgraduate improvement of com-
munication skills in a professionally oriented foreign
language. Today, the most widespread and system-
atic model of post-graduate foreign language educa-
tion is a specialized system for improving the quali-
fications of specialists, which operates on the basis
of higher educational institutions, where specialists
are trained for the relevant branch of the national
economy. Specialized educational systems conduct
foreign language training according to the traditions
of classical training process and in fact only update
the baggage of knowledge, abilities and skills that
specialists have mastered during their studies at a
higher educational institution. Such models of post-
graduate education do not take into account (and,
in the most typical cases, fundamentally cannot
take into account) the specific needs of specialists
in professionally oriented communication in a foreign
language, which are determined by the specifics of
their professional activity at a specific workplace. The
specialized model of postgraduate education actually
preserves the direction of foreign language learning
that exists at the bachelor’s level, repeating its con-
tent and only (at best) deepening the latter, instead
of offering a qualitatively new course that would take

into account the communicative needs of each spe-
cific specialist. Taking into account the insufficient
flexibility of specialized education systems, associ-
ated with the material lack of interest of the relevant
structures of higher education institutions to create
separate training programs for small groups or even
individual professional needs, it must be stated that
such a model in its current form has little prospects
for solving the problem of forming the skills of pro-
fessionally oriented communication in a foreign lan-
guage at the stage of postgraduate education.
There are also other problems that significantly
slow down the professionally oriented training pro-
cess effectiveness in specialized educational sys-
tems. The main obstacle for a considerable number
of specialists who want to continue their education
is the limitations associated with working hours and
the degree of remoteness of the courses. In addi-
tion, the possibilities for improving foreign language
competence are limited by such factors as the age
of potential participants in postgraduate studies, as
well as the degree of their fatigue after the end of
the working hours. The last factor, together with dif-
ferences in the levels of mental functions of poten-
tial students of foreign language courses, can affect
the efficiency of the memory mechanisms function-
ing. Added to this are also their peculiarities related
to different professions and workplaces, as well as
different amount of life experience. However, their
most important difference is that specialists study-
ing in the post-graduate education system have dif-
ferent goals in mastering a foreign language, which
does not contribute to the effectiveness of their
training within the limits of one program and one
group. It is appropriate to make one more important
remark regarding the basic training of specialists,
which is closely related to the effectiveness of spe-
cialized educational systems. Today, unfortunately,
domestic technologies in a certain way lag behind

Table 1

The main models for training and professional development of specialists (postgraduate studies)

Models of the educational
process

Educational goals

Peculiarities of the educational process
organization

Specialized model

self-improvement.

Meeting the educational and professional
needs of specialists. Improving professional
qualifications of employees. Retraining of
personnel, orienting on self-development and

Mandatory participation in educational activities.

A standard set of educational programs and courses.
Control and assessment of learning outcomes
according to state standards. Involvement in
innovative and research activities.

Virtual model

Satisfying individual educational requests.
Stimulating self-development, self-education.

Voluntary participation in educational activities.
Independent and free choice of educational programs
and courses. Self-monitoring of the results and quality
of education. Self-determination of forms and types of
educational work.

Corporate model

orientation on self-development.

Forming the specialist needed by the
company. Ensuring a high degree of
adaptability of employees. Increasing the
professional qualification of the employee, his

Mandatory participation in educational activities.

A set of educational programs and courses chosen
by the customer. Control and assessment of training
results according to the customer's requirements.
Determination of types and forms of educational work
according to the customer's choice.
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the world’s latest technologies, which means that
the basic training of technical specialists cannot take
into account all the changes that are taking place
in the organization of production processes, equip-
ment, etc. Thus, the content of training in special-
ized educational systems, even if the developers of
methodological materials are familiar with modern
production in Ukraine, cannot take into account the
facts of the development of the newest machines
in the world, the emergence of new technical terms
denoting relevant concepts related to new techno-
logical processes, equipment, specialties and posi-
tions in production. On the other hand, the efforts
of advanced enterprises of the domestic economy
to keep pace with world progress and related sig-
nificant changes in the organization of production,
together with the global introduction of new world
technologies, complicate the process of formation
of professionally oriented foreign language commu-
nication skills in the postgraduate education system
for many specialties. Such a complication, how-
ever, is often not even realized by the vast major-
ity of foreign language teachers at the faculties of
postgraduate education, who, in the most typical
cases, are graduates of the faculties of foreign phi-
lology, unfamiliar not only with the peculiarities of
the organization of specific products, but also with a
system of general technical concepts and the termi-
nology that denotes them. Thus, it is logical to draw
a conclusion that coincides with the point of view of
some other researchers [3; 6; 7] which confirms the
need to increase the effectiveness of the postgrad-
uate education system in improving professionally
oriented foreign language communicative compe-
tence.

The virtual model of education, which is imple-
mented with the help of computer and information
technologies and maximally takes into account the
personal educational needs of a specific person, is
considered a promising way to increase the effec-
tiveness of postgraduate education. In contrast to
the principle of «education for life” (specialized learn-
ing model), the “lifelong education” principle (virtual
learning model) takes into account the needs of mod-
ern people to supplement and transform their own
professional knowledge in order to remain competi-
tive in the labor market. Modern engineers are aware
of the need for retraining to adapt to rapid changes
in production technologies and relevant scientific and
technical means. On the other hand, there is also
the opinion that technical means only perfectly store
information and transfer it to any distance to those
who study, but in no way affect the quality of edu-
cation. According to supporters of this point of view,
new educational technologies are only a form that is
potentially capable of increasing the effectiveness
of education and also allows rethinking the concept
of the educational process in the new conditions of
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information civilization, but it cannot and should not
replace the content of education [4; 8]. One of the
significant problems associated with learning for-
eign languages according to the specified model is
remote monitoring of actual communicative skills. On
the other hand, the use of multimedia technologies to
integrate graphics, audio and video in one distance
course is a significant step forward. Distance learning
programs of foreign languages open up new oppor-
tunities for listening to a significant amount of audio
materials, watching video films in a foreign language,
independent development of phonetic skills with the
help of voiced exercises, as well as using a huge lan-
guage resource, a vocabulary search system and its
translation.

The organization of corporate training for engi-
neers (professionally oriented English language)
requires the study of a number of objective and sub-
jective factors that are essential for this process.
The formulation of training goals requires taking
into account the company’s strategy, the character-
istics of the contingent of engineers, the content of
their professional activities, functions, actions, etc.
In order to ensure the effectiveness of learning a
professionally oriented language, it is advisable to
determine in advance the levels of English language
proficiency that engineers should achieve as a result
of the corporate training. The productivity of the latter
also depends significantly on some other factors, for
example, on the social, industrial and personal limi-
tations typical for a specific contingent of engineers,
which also require special study before starting the
development of the content of the mentioned train-
ing. The corporate model of postgraduate education
in this work is based on the interpretation of the meth-
odology of foreign language competence formation
as an integrative type of science which determines
its own content based on the results of the analy-
sis of essential connections, interaction and mutual
influence of all elements of a specific object being
studied. In our case, such an object is the content
and structure of the activities of potential engineering
trainees, as well as their potential areas of commu-
nication and professional needs, the awareness and
consideration of which on the part of the teacher can
ensure reliable management of the corporate train-
ing process. Effective management of any process,
in turn, is a guarantee for high quality of its results.
Other conditions for the effectiveness of corporate
training of engineers are its planning and systema-
ticity. To ensure the quality of the process of teaching
professionally oriented English, it is advisable to plan
it in stages, the content of which is possible, based
on the previous content of this work and the All-
European Recommendations on language educa-
tion, which emphasize the need to take into account
needs, motives, characteristics and abilities of stu-
dents can be defined as follows:
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— establishing the nature of the needs of potential
engineering trainees of a specific enterprise regard-
ing the use of professionally oriented English to solve
problems that may arise in professional situations;

— setting up the goals of training potential stu-
dents-engineers of a specific enterprise in profes-
sionally oriented English;

— developing the content of corporate training
for potential trainees-engineers of a specific enter-
prise in professionally oriented English language,
i.e. defining a general approach, selecting material,
a set of exercises, a method of evaluation of training
results, etc.;

— organizing a corporate training for engineers of a
specific enterprise in professionally oriented English;

— evaluating the results of corporate training and
correcting its content based on the results of such
evaluation.

The determination of the general approach to the
implementation of corporate training of engineers of
a particular enterprise depends on the strategy of this
enterprise and consists in the formulation of the goals
of the mentioned training and their coordination with
the management of the enterprise. The choice of a
general approach to the implementation of training,
in turn, depends on the existing conditions at a spe-
cific enterprise, therefore, in order to determine it, it
is advisable to study such conditions, in particular, to
determine the desired term for achieving the goals
of professionally-oriented learning. It is appropriate
to bring the set goals and desired terms to the man-
agers of the enterprise, and after their approval, to
the trainee engineers. The process of formulating
training goals requires studying the specifics of the
field of professional activity of potential student-en-
gineers of a particular enterprise. A significant part
of information regarding specific communicative
needs can be obtained during direct observation of
their professional activities. Based on the results of
the analysis of specific actions of potential trainee
engineers during the performance of production
tasks, certain conclusions can be drawn about the
communicative needs of the objects of observation.
The various communicative needs of potential engi-
neering trainees determine the need to determine
communicatively sufficient levels of proficiency in
professionally oriented English for each of these
specialists. When considering the problem of com-
municatively sufficient levels for courses, the pur-
pose of which is the formation of professionally ori-
ented communicative competence, researchers are
inclined to the opinion of the expediency of consider-
ing communicatively sufficient minimum rather than
maximum levels. Achieving such levels ensures the
perception and transmission of information in a for-
eign language only in clearly defined communicative
conditions (sphere of communication, certain topics,
situations). At the same time, any deviations from the

norms of the standard language are allowed in the
speech of those who are studying, if such deviations
do not interfere with communication. When determin-
ing the specific values of minimally sufficient levels
of development of functional foreign language skills
of specialists, in our case — engineers, it is advisa-
ble to rely on the European level system of foreign
language proficiency outlined in the All-European
Recommendations on language education. Contrary
to the popular opinion among practicing teachers,
the implementation of this system does not limit the
possibilities of pedagogical teams to develop and
describe their own level or modular model. On the
contrary, it is expected that over time the system of
levels and the content of each of them will change,
as concrete experience is accumulated in the coun-
tries participating in the project. However, it is already
obvious that the dynamic development of functional
foreign language capabilities of engineers and their
achievement of the B2 level (independent user)
requires revision of both the content and the volume
of language material at each of the qualitative stages
preceding the mentioned target level.

Nowadays, there is a significant number of enter-
prises and organizations in Ukraine that organize
training, retraining and advanced training of their
own personnel, as well as constantly allocate funds
for training and self-education of their specialists.
Managers of such enterprises and organizations
also create appropriate conditions — allocate spe-
cial premises, provide educational, reference and
methodical literature, encourage specialists to partic-
ipate in international seminars, conferences, sympo-
sia, as well as in the work of scientific societies and
associations [2, 6, 8].

The corporate model of training specialists in a
professionally oriented foreign language involves
training during work (during the working day) or after
the end of the working day, which allows you to effec-
tively coordinate the training period with the rhythm
of production and its conditions. The training of engi-
neers in a professionally oriented foreign language
in the work process takes place exclusively in real
communication situations at the workplace. Training
after the end of the working day is also as close as
possible to the conditions of real production, which
helps to understand the work process as a series of
real problem situations, the solution of which requires
communication and cooperation with foreign col-
leagues. The operative application of acquired foreign
language skills and abilities in one’s own daily profes-
sional activity, associated with the use of learned lex-
ical units and grammatical structures, contributes to
the further development of engineers’ motivation and
their foreign language communicative competence.

The corporate model of the organization of the
educational process provides for the organization of
such training of engineers, which can be carried out
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both directly by the organization’s employees and by
external specialists. According to researchers [3; 6],
qualified teachers of higher educational institutions,
scientists of research institutes, etc. can be involved
to conduct classes directly at the production site.
Some large enterprises are experimenting with intro-
ducing the positions of personnel training specialists,
although the personal qualities of the people who
occupy such positions, their desire to work, language
skills, teaching qualifications, knowledge of terminol-
ogy and background knowledge about the enterprise
in general, its structural units and functional duties of
the personnel who will be trained. The potential effec-
tiveness of the corporate training model is determined
by the fact that, despite the basic training, specialists
receive the main part of their professional experience
directly in the process of work, real labor activity, and
only after acquiring the mentioned experience, they
become qualified specialists. Under these conditions,
this kind of experience stimulates professionals to
learn a professionally oriented foreign language.

Thus, the most promising for improving the
professional training of specialists are systems of
post-graduate education, where the teaching of
foreign languages is conducted within a clear pro-
fessional-oriented context. According to the results
of the same analysis, corporate educational sys-
tems most fully correspond to these characteristics.
Corporate training prevails over specialized educa-
tional systems, because the latter are not able to
meet the needs of each specialist in accordance
with the specific requirements that exist at his work-
place. It is also advantageously different from virtual
learning models, as it provides direct contact of the
teacher with each student, which enables effective
feedback, correction of errors, explanation of their
causes, etc. Taking into account the high rate of
renewal of professional competences, the emer-
gence of new ones and the disappearance of many
old professions, the corporate training model theo-
retically has the greatest potential of those analyzed
by us and has significant chances to become dom-
inant in the post-graduate system of specialist edu-
cation in the future.
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AnekcaHgpos B. M., AnekcaHgpoBa O. ®. YaocKkOHaneHHs iHWOMOBHOI KOMYyHiKaTUBHOI KOMMNeTeHL,ii

B MoAaensx nicnaauniaomMHoOi OCBiTU

Y cmammi posansidarombcs 2ocmpa npobriema cy4YacHoi cucmemu nicissOurniioMHoOI ocsimu, mobmo
3abesrneyeHHss cucmeMHo20 Mid8ULEHHST Keanithikauii ¢haxieuie, 30KpemMa mMexHIYHUX earnysel, Wwo
be3rnocepedHb0o M108’s3aHO 3 PO3BUMKOM IXHbOI iIHWOMOBHOI KOMyHikamugHOi komremeHuii. [JocnidxeHo
npouecu, cripssmosaHi Ha 800CKOHaNIeHHs1 IHWOMOBHUX 8MiHb crieyianicmig y Halbinbw munogux Mooesnsx
cucmemu nicrssOuUNIoOMHOI oceimu. BucgimneHo oceimHi uini ma ocobrusocmi opaaHisauii Hag4aribHO20
npouecy 8 MoOesisix MicisOUIIIOMHOI 0Ceimu; PO32risiHymo MOXIIUBOCMI crieuianizoeaHux, eipmyarnbHUX
i KopriopamueHux ocg8imHix modeneld wodo yOOCKOHaNEHHST IHUWOMOBHOI KOMYHIKamueHOI KomremeHuil
Cy4YacHUX iHXeHepig, pekomeHA08aHO Halbinbw egpekmugHi modeni dns nicasaduninoMHOI oceimu.

OcHosHy ysazy 3o0cepedxeHO Ha aHanisi eghbekmusHocmi ripogpecitiHoi nidzomosku creujanicmie 8
pisHUX Modernsx nicnAdunioMHO20 HagdaHHs. Ha ocHoei aHarnisy nedazoeiyHoi i Mmemodu4yHOI nimepamypu
0b6rpyHmosytombcsi MOxueocmi Halbinbw murnosux modened nicnsadunioMHoOI oceimu 0511 CUCMEeMHO20
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nidsuleHHs kearnighikauii iHxeHepis, 30kpema yO0CKOHaeHHs iXHbOi PogecitiHOI iHUWOMOBHOI KOMYHIiKamueHOI
KomMmnemeHui.

IHWuUM nepcrnekmugHUM WIISIXoM nid8UWEHHST ehekmueHOCMI MicssOUNIIOMHOI 0C8imuU  88aXkxaembCsi
sipmyarnbHa MOOenb HagYaHHsl, sika pearizyembCsi 3a OOMOMO20K KOMITIOMEepPHUX ma iHghopmauyitiHux
mexHorsnogili i MakcumaribHO 8paxosye 0cobucmicHi oceimHi mnompebu KOHKpemHoi moduHu. 3a pesynbmamamu
aHanisy HalbinbWw MosHO YUM XxapakmepucmukaMm eidriogidaromb KopriopamueHi oceimHi cucmemu, Oe
HagyaHHSs iIHO3eMHUX M08 30ilICHIOEMbLCS 8 YiMKOMY MPOgECiliHO OpieHMOo8aHOMy KOHMEKCM.

O6rpyHmosaHo, Wo KopropamueHe Hag4yaHHs1 repeesaxae Had crieyiaizoeaHuMu OC8imHIMU cucmemamu,
OCKiflbKU 0OCmaHHiI He 30amHi 3ad080s1bHUMU rnompebu KoXXHOo20 ghaxiausi 8idrnogidHO 00 KOHKPEMHUX 8UMO2, SIKi
icHyromb Ha io2o poboyomy micui. BoHa makox euziOHo 8idpisHsIeMbCS 8i0 8ipmyarbHUXx Moderieli Hag4aHHS,
OCKinbku 3abesrnedye 6e3rnocepedHili KoHmakm eukiadadya 3 KOXHUM cmydeHmom, wo dae MOXnusicmb
eghekmugHo20 360pOMHO20 38°3KY, 8UrpasneHHs MOMUIIOK, MOSICHEHHS IX NPUYUH MOoWO.

Knrovoei cnoea: cucmema nicnsadunioMHoi ocgimu, crieujanizogaHa Moderb, gipmyarnibHa MOoOerib,
KopriopamueHa MoOerib, npogheciliHo-opieHmMosaHa iHo3eMHa Moaa, rpogecitiHa iHWOMOBHa KOMYyHiKamueHa
KOMMIemeHuis.
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