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THE COMMUNICATIVE MODULE IN THE STRUCTURE
OF THE CULTURE OF THE INTERPERSONAL COOPERATION
BETWEEN STUDENTS OF THE PEDAGOGICAL COLLEGE

The article has been devoted to the diagnostics problem of the formation the communicative component
in the structure of the culture of interpersonal cooperation of the students of pedagogical college. The matter
has been determined and the notion “the culture of the interpersonal cooperation” has been clarified. The main
structural components: axiological, communicative, cognitive and personal have been defined. The special
attention has been devoted to the communicative component which is based on the communicative abilities,
skills, habits and the organization of the practical work, which promotes the effective model of the cooperation
and communication in the society. The conversational, social, and the perceptive parts have been distin-
guished as a part of communicative component. The main factors which affected on them have been defined.
It is stated that the diagnostics supposes the observation of the results, the study of the methods and the
reception of the reasons which contribute of interrupt the achievement of the objective. The used methods for
the diagnosis for of all the components have been justified. With the purpose of the determination of the forma-
tion level of the speech part the dominant style of the students’ communication has been tested in the process
of the cooperation, the efficiency of the pedagogical communication has been established, the method of the
expert assessment of the nonverbal communication has been applied. For the determination the social part the
students’ imagination due to the pedagogical cooperation and the pedagogical conflict has been defined, the
method of the copying strategy and the ways of the emotional reaction in the pedagogical situations in the pro-
cess of the cooperation were used. Towards the research of the formation the perceptive part the level of the
students’ emotional intellect was estimated. According to the obtained results we have made the conclusion of
the necessity the perfection the program content of the professional students’ arrangement of the pedagogical
college into the side of the formation the communicative component of the interpersonal cooperation.
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Introduction. The modern tendencies of the
informative and communicative transformation of the
society generally touch upon the educative sphere,
which changes the system of the professional acquire-
ments of the specialists to the side of improvement the
cultural and communicative part. Especially this con-
cerns the future educators, who work in the sphere of
the communication and realize the activity through the
communicative cooperation [4, p. 3948]. The school
is designed to help the younger generation in the for-
mation of skills and qualities, which are necessary
for the successful socialization. Naturally the modern
requirements to the professionalism of the teachers
imply the possessing of skills and competencies that
relate to the field of teacher communication with the
students. So the particular importance appears in the
culture of the interpersonal cooperation, which orien-
tate the specialists in different spheres of the social
and professional life, also it promotes the formation of
the tolerance cooperation skills, the basement of the
interpersonal and business contacts.

The study of the works due to the research of
the culture of the interpersonal cooperation in the
sphere of pedagogical aspect has offered to fix the
great amount of the variety of the phenomenon ,
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such as: the prospective demand of the modern edu-
cation (O. Bondarevska, T. Bilousova, V. Slastionin
and others); the important part of the pedagogical
structure (N. Volkova, |. Zaretska, S. Kozhushko,
M. Limonova, G. Maksimova and others); the com-
ponent of the professional and general teacher’s
culture (G. Zvezdunova, G. Maksimova, M. Rud,
O. Yastrub and others); parts of pedagogical and
professional culture, the community of the knowl-
edge in the sphere of pedagogical communication
(N. Muronchuk, S. Romashina);the person’s social
criteria (A. Mudryk); the integral quality of the spe-
cialist (O. Gavrulyuk, M. Limonova, O. Popova,
V. Sokolova, V. Ternopilska and others); the impor-
tant element of the professionalism (O. Frolushkina
and others).

The integration of the scientists’ studies has
allowed us to imagine own sight of the culture of the
interpersonal cooperation as the personal developed
creation which has been the component of the general
personal culture that is based on the interior complex
of the specific knowledge, skills, abilities and histor-
ical experience which have been the mental, social
and emotional matter of a personality and also have
dealt with his self-realization in cooperation [3]. It has
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been believed that such an interpretation has esti-
mated the multitask, difficult structural organization of
the researched phenomenon and it offers to definite
the axiological, cognitive, communicative and per-
sonal components. The axiological component has
gone straight to the formation of the motives, the inte-
rior of the social meaningful values, needs, interests,
personal idols. Cognitive component consists of the
amount of the person’s knowledge of the forms, rules,
ways, methods and the variety of the organization of
the interpersonal cooperation moreover it manages
the keeping and sharing with the social experience.
The basement of the communicative component has
been stated on the communicative abilities, skills,
habits and the organization of the practice which
improve the effective model of the cooperation and
coexistence in the society. The personal component
shows the qualities and person’s psychological fea-
tures that have been turned to the regulation of the
own actions and decisions which were made in the
process of the interpersonal cooperation.

In accordance with that, the “communication”
in our research means the ways of the connection,
means of relation and also the processes of the com-
munication and the transfer of the information, we
have distinguished such parts as: communicative
that deals with the change of information; the social
that characterized the organization of the coopera-
tion and also the perceptive that shows the influence
and the common ground.

It stands to mention that speaking activity has
special peculiarities due to the pedagogical activity
and it depends on:

1) the level of the knowledge and the understand-
ing the matter, peculiarities and the meaning of the lan-
guage for the optimized pedagogical communication;

2) the peculiarities of the communicative activity
and the teacher’s behavior;

3) the teacher’s speaking technique [1, p. 64].

The social part of the communicative component
provides the organization the common cooperation
structure by its subjects. In our opinion it depends on:

1) the level of the knowledge and the understand-
ing of the matter and the meaning of the pedagogical
cooperation;

2) the technology of the creation the pedagog-
ical cooperation due to the scheme subject — indi-
viduality;

3) the formation of the cooperation subject-indi-
viduality of the pedagogical cooperation;

4) the concept of the formation the personally ori-
entated pedagogical cooperation on the basement of
the modern educative invariants;

5) the understanding of the pedagogical conflict
as the phenomenon of the pedagogical cooperation,
the dynamics and the reasons of its appearance, the
forms of the appearance, the kinds and the structure,
the constructive and destructive functions;

6) the peculiarities of the conflict-generating
demonstration by the members of the cooperation;

7) the technology of the prevention and the real-
ization the pedagogical conflict; the necessity of the
humanization the educative sphere as the condition
of the prevention the pedagogical conflict.

Due to the perceptive part, it has comprehended
the personal and the emotional and conative per-
sonal features, it characterizes the consciousness
and the skills, which are in the close correlation with
the adaptation for the real life and the processes of
the cope with the stress.

In accordance with the perceptive part it has
ensured the common reception and the understand-
ing between the subjects. The perception is the pro-
cess of the formation the image of other person in
the consciousness of interlocutor. That provides the
main mechanisms of the perception the other person:
identification and reflection [5]. So the perceptive part
depends on the knowledge level and the realization
of the matter:

1) the mechanisms of the improving the cooper-
ation in the sphere of pedagogical cooperation, the
conditions of its formation;

2) the psychological and pedagogical orientation
between the subjects of the cooperation;

3) the means of the influence on the formation
the common ground between the subjects of the
cooperation;

4) the dependence of the understanding from the
existence and the power of influence of the complica-
tions and the barrier in the pedagogical cooperation;

5) the different limitation and the installation of
the confidence, natural pedagogical communication
their influence on the definitive and efficiency.

Thus has governed the choice of the methods for
the determination of the figured level of the certain
parts with the students of pedagogical college and
the communicative component at large.

Method. We note that diagnosis involves review-
ing the results, studying how to obtain them, and
the reasons that contribute to or hinder achieving
the goal. Most researchers identify diagnosis as a
special type of knowledge aimed at disclosing the
nature of phenomena that characterizes the inter-
nal state of the object through its multilateral exam-
ination with the use of special means and methods,
and in the beginning the definition of diagnostic
features of this object happens, their comparison
and identification, and then establishment of a final
diagnosis about belonging of this object to a defi-
nite, already known scientific class, species, series
for the purpose of using the received knowledge
for forecasting. The purpose of diagnostics within
our research is the identification of the initial level
of the formation of components of the communica-
tive component. In accordance with the goal, we
selected the following methods:
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1) the prevailing style of communication of stu-
dents in the process of interaction was tested,
the efficiency of pedagogical communication was
determined (modified version of the questionnaire
according to O. Leontiev), the method of expert
evaluation of non-verbal communication was used
(A. Kuznetsova);

2) to identify the social component students were
offered a series of questionnaires aimed at revealing
their perceptions of pedagogical interaction and ped-
agogical conflict (N. Dus), the method of choosing a
coping strategy and methods of emotional response
in pedagogical situations in the process of interaction
(WCQ) by R. Lazarus, S. Folkman (the adaptation of
T. Kryukova, O. Kuftyak, M. Zamyshlyaeva);

3) to study the level of formation of the perceptual
component, the students responded to a test ques-
tion, which determined the level of their emotional
intelligence by the method “EmIn” by D. Lucin.

The study covered 226 students — future teach-
ers of elementary schools, among them: students
of the Dnipro pedagogical college named after Oles
Honchar, the Humanitarian College “Beth Khan”
(Dnipro), Zaporizhzhya Pedagogical College.

Results. The results of the conducted diagnostics
according to the language criteria showed that 175 stu-
dents (77,4%) are characterized by low efficiency of
pedagogical communicative activity, in which there is
a one-sided orientation of their educational influence
and the invisible barriers of communication present
in them prevent the establishment of contacts. Their
audience of communication is passive; the initiative
is suppressed by the teacher’s dominant position.
Students’ authoritarian style and non-contact model
of communication predominate. 25 students (11,0%)
are generally characterized by the lack of any inter-
action with pupils. Their communication develops by
models of narrative or hyporeflexive style, it is deper-
sonalized, in its psychological content is anonymous
and practically does not differ from mass public lec-
tures or speeches on the radio. Pedagogical functions
are limited by the information side.

To obtain data of the methodology of peer review
of non-verbal communication (A. Kuznetsov),
8 experts-teachers of pedagogical colleges were
involved. They determined the range of visually
reproducible and communicatively significant body
movements reflecting the nonverbal repertoire of
the subjects. The results showed that more than half
of students (150 people — 66,4%) have an average
level of non-verbal communication development.
Only 10 students (4,4%) showed a high level, char-
acterized by sensitivity to non-verbal behavior of
other people, the ability to adequately self-identify
and manage their own non-verbal repertoire. A sig-
nificant percentage of students with a low level of
development of non-verbal communication was
established (29,2%).
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As for the diagnosis of future teacher communi-
cation styles, we have received the following data:
149 students (65,9%) have a liberal style of commu-
nication with schoolchildren, 50 (22,1%) are author-
itarian and 27 (12,0%) are democratic. In addition,
we were interested in the level of awareness of
future teachers of the problem of styles of pedagog-
ical communication. Thus, 40 (17,7%) students at
the low level characterized the main styles of ped-
agogical communication (democratic, authoritarian,
liberal). As it turned out, 174 (77,0%) respondents
are not guided by the content of these concepts. The
respondents failed to depict these communication
styles in graphic or in any other form, to describe the
teachers in the determined forms of the teacher’s
attitude towards the students in communication and
to determine the styles of pedagogical communica-
tion in which they are expressed.

The next stage, we have diagnosed the social
component of the communicative indicator.
According to the results of the questionnaire it
became clear that the concept of interaction of the
majority of students (155 (68,6%)) are defined as a
“sense of mutual responsibility”; “Interconnectivity
and cooperation”. Positive in their characteristics,
the model of cooperation in interaction they project
only for cooperation in the learning process. At the
same time, they quite correctly (though narrowly)
explain other models of teacher-student relations:
the relationship of diktat; neutrality relations; the
relations of guardianship — and do not understand
the essence of relations of confrontation. As it
turned out, students are not able to simulate the
conditions for achieving mutual understanding
between teacher and students and the emergence
of teacher credibility among students. According
to the respondents in the process of pedagogical
communication, the teacher should not offend stu-
dents, instead they need to respect their dignity,
to show patience and persistence, to love them as
their children, not to humiliate them or beat them.
As we can see, the position that students adhere
to is quite acceptable, although, as a rule, is based
on their own student experience. As a result of fur-
ther work with the questionnaire it turned out that
students do not understand the essence and sig-
nificance of the subject-subject character of per-
sonally oriented pedagogical communication. The
positions of “understanding the child”, “recognition
of the child”, “adoption of the child”, “cooperation”
were explained by the students in part.

We were interested in whether students under-
stood the essence, causes of the occurrence and
consequences of pedagogical conflicts and their role
in pedagogical communication. As a result of the
questionnaire, we found that students also quite nar-
rowly understand the concept of pedagogical con-
flict and give it mostly negative features, not men-
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tioning their constructive function. The main reasons
for the emergence of conflicts respondents called
incontinence teacher, his bad temper, cruelty, disre-
spect for the student, poor response of the student.
Students were not able to explain the styles of solv-
ing the pedagogical conflict (style of suppression,
actions, cooperation, “step towards”, competition,
evasion, adaptation, compromise, cooperation), to
reveal ways to prevent it.

The results of determining the ways of emo-
tional response in pedagogical situations in the pro-
cess of interaction between students of pedagogi-
cal colleges showed that the coping strategies for
avoidance (65 (28,8%)) and distancing (60 people
(26,5%)) are the most developed. Such strategies
are aimed at removing emotional stress and lead
to temporary comfort, because the situation is not
solved and continues to affect the personality. In
the conversation with future teachers choosing
such coping strategies, it was found that they are
trying to avoid thinking about stress situations, do
not believe in their own strengths and intellectual
resources, deliberately underestimate the trou-
bles. Most of the respondents (80 (79,6%)) stated
that such behavior often leads to an internal con-
flict, a collision of contradictory personal relations.
Problem-oriented strategies take the second place:
responsibility (32 (14,2%)), planning the solution of
the problem (28 (12,4%)), self-control (25 (11,1%)).
But in the process of conversation with students who
selected the above-mentioned strategies, we found
that 25,0% of the strategy of “self-control” hide from
the surrounding experiences in connection with the
problem situation; 20,0% of those who choose “take
responsibility” strategy tend to unjustifiably self-crit-
icize, feel guilty and dissatisfaction with oneself.
The least studied are inclined to accept a positive
revaluation of the problem (10 (4,4%)), search for
social support (6 (2,7%)). It should be noted that in
the study group, no student selected the strategy of
confrontation with the problem.

The next step was to diagnose various aspects of
the emotional intelligence of students in pedagogical
colleges. According to the data, among the respond-
ents, the average level of emotional intelligence pre-
vails (117 respondents (51,8%)); 52 students have a
high level (23,0%). The analysis on the scale of the
questionnaire showed that 65 people (28,8%) have a
low level in terms of “understanding of others’ emo-
tions”. Similar results on the scale of “management
of someone else’s emotions”. The average level of
“‘management of your emotions” was detected in
120 (53,1%) respondents, but the indicators of the
low level are also significant — 60 (26,5%). The results
of the studies on the “control of the expression” scale
showed an average level of 48,8% of students and a
low of 23,8%. Concerning the interpersonal aspect
of emotional intelligence, the dominant level of its

development in the subjects (50,9%) was revealed
here, while the low level was recorded in 24,8% of
respondents. According to the scale of “interpersonal
emotional intelligence”, 41,8% of people with an
average level and 34,3% with a low level of develop-
ment were identified.

The generalization and systematization of data
showed the prevalence of the average level of devel-
opment of all components and the communicative
component of the culture of interpersonal interaction
in general among the students of the study group
(49,4% of respondents). At the same time, the indi-
cators of the low level are also significant — 32,1%
of people.

Discussion. Thus, the results of the diagnosis of
the speech component once again confirm the idea
that personal communication and pedagogical com-
munication are different things. Basically, even with
enough level of personal communication, sufficient
communicative potential, it is still difficult to communi-
cate effectively with class members in the same way
for the student. In this process, the teacher organizes
this interaction with the students and the students
interaction with cognition subjects, which is an inde-
pendent process of their cognition of knowledge, of
the properties and relations of objects, conditions of
their origin and transformation [2]. Therefore, stu-
dents should be trained for pedagogical communica-
tion. A significant percentage of students with a low
level of development of non-verbal communication
indicates the need to adjust the educational process
towards its improvement. The predominance of stu-
dents in the liberal style of communication is quite
predictable, because, as confirmed by our observa-
tions in pedagogical practice, future educators seek
to gain the affection and authority of their students
precisely because of the organization of a friendly
psychological climate, the establishment of trusting
equal partnerships. But, because of the lack of expe-
rience and the scientific and theoretical foundations
of such work, they naturally lose control in communi-
cation, cease to be its direct organizers, directly com-
municating in a liberal style.

As for the social component, lack of knowledge of
students in the deontology of pedagogical interaction,
and the lack of readiness to resolve conflict situations
will negatively affect the establishment of interper-
sonal relationships in future professional activities. In
general, we see that students are not ready to take
positions “understanding the child”, “recognition of the
child”, “adoption of a child”, “cooperation” in their pro-
fessional activities, since, first of all, they are not ori-
ented in their content and features. It was also worth-
while researching the choice of coping strategies by
students of pedagogical colleges. Observance of the
strategy of avoidance and distancing are reflected in
the going inside a closed circle of the situation with
the inability to exit from it: “the impact of the situa-
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tion — avoidance — temporary comfort — the impact of
the situation”, which significantly worsen the psycho-
logical state of the individual and his somatic health.
The use of problem-oriented strategies involves
problem analysis of difficulties and possible ways of
solving them, identifying personal values, believing
in their strengths and resources to overcome diffi-
cult situations. Such strategies consist in minimizing
the effects of negative experiences, high control of
behavior. Students who have chosen strategies for a
positive reappraisal of the problem and the search for
social support, try to reduce the effect of professional
stress factors by intensifying their efforts to find emo-
tional, informational and effective support. The lack
of students choosing a strategy of confrontation with
the problem shows that the respondents are not hos-
tile to it, are not subject to unpredictable changes,
they do not have readiness for risk.

Regarding emotional intelligence, students have
a low awareness of the perception and understand-
ing of others’ emotions and, accordingly, their man-
agement. In addition, the findings point to the inability
to control the intensity and external manifestation of
their own emotions. Specialists of the study group do
not understand how to harmoniously “enter” into the
system of interpersonal relationships, to adequately
interpret the emotions of others, to show tolerance
and social adaptability. Diagnosis has shown their
uncertainty in their strengths, their own competence,
lack of awareness in personal feelings and their abil-
ity to differentiate them, as well as determine the
causes of their emotions. It affects the ability of future
professionals to openly express their thoughts, take
a stand, defend their rights, despite the risk condi-
tions and the presence of emotional complexities.
Students do not understand, appreciate the feelings
of other people enough, they are not always set up
for cooperation.

Conclusions. Summing up the material stated,
the modern stage of society’s development intro-
duces new requirements for the professional training
of students of the pedagogical college, which are
focused on the formation of productive pedagogical
activities, creative orientation of the individual, on
the development of spiritual and moral culture, an
important component of which is the culture of inter-
personal interaction. In the light of a personality-ori-
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ented model of education, the teacher acts not only
as a mediator in the transfer of values, but also as a
translator of a communicative culture. Emphasizing
on the field of study of the investigated phenomenon,
we determined its structural components. Particular
attention was focused on the communicative com-
ponent, the primary diagnosis of which components
showed a lack of degree of their formation. We believe
that the development of certain components is pos-
sible through a purposeful, specially organized pro-
cess of integrated communicative training of future
specialists. In our opinion, the implementation of this
process is possible due to the filling of disciplines
with cultural and communicative content, the use of
communicative technologies (narrative, discursive,
sociosemiological, information and communication),
the introduction of a special course “Culture of inter-
personal interaction of the future teacher”. Repeated
diagnosis after the formative stage of the experiment
will give the opportunity to detect the dynamics and
evaluate the effectiveness of the proposed changes.
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KoxywkiHa T. J1. KOMyHikaTUBHMIA KOMMNOHEHT Yy CTPYKTYPi KynbTypu MiXKOCOOUCTICHOI B3aemogii
CTyAeHTIB negaroriyHoro Konepxy

Cmammio ripucssyeHo npobriemi diaeHoCMUKU cghopMo8aHOCMI KOMYHIKamMU8HO20 KOMITOHEHMY y CMPYK-
mypi Kynbmypu mixxocobucmicHoi 83aemoOlil cmydeHmig nedazoziyHoz2o Konedxy. BusHayeHa cymHicmb ma
YMOYHEHO MOHAMMS «KyJbmypa MixxocobucmicHol 83aemodii». 3’coeaHi if OCHOBHI CmMpyKmMypHi KOMIOHEHMU:
akciornoeiyHul, KoMyHikamugHuUl, KogHimueHuUl ma ocobucmicHut. Ocobriuea ysaza ripudinieHa KOMyHikamue-
HOMY KOMIMOHEHMY, OCHOBOI 5IKO20 € KOMYHIKamugHi 8MiHHSI, Ha8UYKU, 38UYKU ma opaaHi3auyis rnpakmu4Hoi
pobomu, wo crnpusitomb eghekmuegHiti moderi 83aemodii ma cnigicHy8aHHs1 8 cycrinnscmei. Y cknadi KoMyHi-
KamueHo20 KOMMOHeHmy 8udineHo MosrneHHesul, coujanbHulli ma nepuenmueHuUl cknadHUKu. BusHayeHo
OCHOBHI ¢hakmopu, Wo ennuearme Ha HUX. BcmaroeneHo, wo diaezHocmuka nepedbaqae po3ernsd pesysibma-
mie, sug4eHHs1 criocobie ix ompuMaHHs ma nPUYUH, WO Crpusiomb YU nepewkooxaromes 00CS2HEHHHK ocmas-
neHoi memu. O6rpyHmMogaHo MemoduUKuU, W0 8UKopucmaHi 01151 OiaeHOCMUKU KOXXHO20 3i CKriadHUKig. I3 Memoro
BU3HaYeHHS PiBHSI ChopMOB8aHOCMI MOBIEHHEBO20 CKIIadHUKa MpomecmosaHo repesgaxaroquli cmusib Crif-
KysaHHs1 cmydeHmig y nipouyeci 83aemodil, 3’acosaHa ehekmusHicmb rnedazoaidHoi KOMyHiKaujil, 3acmocosaHa
Memoduka ekcriepmHoi oUiHKU HegepbaribHOI KoMyHikauji. [ gusHadyeHHs1 coujarnibHO20 CKnadHUKa 3’ac08aHO
ysierneHHsi cmyOeHmig npo nedazoeiyHy 83aeMo0it0 ma rnedazoeidHull KOHQIIIKmM, 3acmocosaHa mMemoouka
subopy KoriHe-cmpamezii ma crnocobige eMouiliHo20 peazysaHHs 8 rnedazoaiyHuUx cumyauisix y npoueci e3aemo-
Oii. I3 memoro docnideHHs1 chopmMosaHOCMI NepUenmuUeHo20 ckiiadHuKa byo 8U3Ha4YeHO pieeHb eMOUIlIHO20
iHmenekmy cmydeHmig. Ha nidcmaesi ompumaHux pesyribmamie 3pobrieHO 8UCHOBOK rpo HeobxiOHicmb ydo-
CKOHaIIeHHs1 rpozapamMHo20 3micmy ripoghecitHoi nidzomosku cmydeHmie nedaz2o2idyHo20 Kornedxy 8 6ik gpopmy-
BaHHSI KOMYHIKamueHO20 KOMIMOHEHMa Kyibmypu MikocobucmicHoi 83aemodii.

Knroyoei cnoea: Kynbmypa mixxocobucmicHoi 83aemMoQii, KOMyHIKamugHuUl KOMIOHEHM, MO8/IeHHEBUL
cKnadHUK, coyjanbHuUli CKnalHUK, nepuenmueHull CK1adHUK.
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