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Bezhenar I. The didactic peculiaries of the use of portfolio in the process of 
teaching university students

The article deals with the issue of the use of portfolio in the process of teaching 
university students. The main approaches to defining the pedagigical notion “portfolio” are 
analysed; its characteristics and didactic potentialities are specified; the pecificity of 
portfolio functioning in the university teaching process is revealed.

Nowadays in didactic research papers the notion “portfolio” is interpreted as the form 
of assessment, the means of teaching or the teaching method which realizes person-oriented, 
competence-based and reflexive approaches to teaching. Whatever position it is viewed from, 
its characteristics are interrelated and complementary. Implementation of portfolio under any 
condition influences the organization of teaching process. It changes character and procedure 
of assessment as well as of the instructional activities in general. The use of portfolio in the 
university teaching process ensures optimization of the assessment procudure in whole, 
formation and development of reflexion and self-assessment skills in particular. The main 
characteristic of portfolio instruction is that it organically integrates all constituents of the 
teaching process, such us teaching, learning, assessment and self-assessment.

The most essential didactic potentialities of portfolio, which form the basis for its 
implementation in university teaching process, are the following: it allows to define, modify and 
control individual learning tracks of each student; to make assessment on the basis of self-
assessment results; to form the skills of reflexion, self-assessment and self-correction; to combine 
qualitative and quantitative types of assessment; to develop study competence; to enhance 
creativity, initiative and self-dependence; to deepen cognitive interests and motivation. Realization 
of portfolio didactic potentialities in teaching practices creates conditions for formation and 
development of students’ conscious management of their learning and cognitive activities.

The pecificity of portfolio functioning in the university teaching process is stipulated 
by phased organization of students’ learning and cognitive activities as well as of reflexive 
self-assessment and complex assessment (teacher-, peer- and self-assessment). The objects of 
reflexive self-assessment while compiling a portfolio are the formative, periodical and 
summative results. Reflexion, self-assessment, self-correction of learning processes and the 
results obtained (formative, periodical, summative) determine the way of student’s learning 
and make up the key prerequisite for the development of both mastering the skills in a subject 
and compiling a portfolio.

Key words: portfolio, didactic potentialities, teaching process, university students.
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